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CHARTER SCHOOL 
REQUEST FOR APPLICATIONS 

Greater Grace Charter Academy, Inc. 
Date Submitted: March 6, 2015 
Submitted by: Greater Grace Charter Academy, Inc. 
Contact Person: Dr. Claudette Aubert, Director 
Email Address: claudette.aubert@yahoo.com 
Phone Number: (225) 265-2577 or (225)205-9201 
Proposed Grades: PK4-8 
 
Executive Summary 
Greater Grace Charter Academy (GGCA) will be centrally located in St. James Parish. St. James Parish 
School System is a B district that serves approximately 3,830 students across 8 schools. Statistics show 
that 243 children are attending private schools and an additional 1,433 students under the age of 18 are 
not attending public schools in St. James Parish. It is reasonable to conclude that 1,190 students are 
either attending schools outside of the district or are being homeschooled.  
 Many of the schools in the district are facing challenges in meeting state academic growth targets. 
According to district accountability data, as of 2014, three schools demonstrated declining academic 
growth.  LEAP data from 2011 also shows a downward trend in student proficiency. For example, 75% 
and 73% of third grade students were proficient in ELA and math, respectively. However, LEAP data for 
seventh grade students shows fewer students testing at proficiency – 69% in ELA and 67% in math.  In 
eighth grade, the level of proficiency continues to drop. Only 54% of students were proficient in ELA and 
54% were proficient in math. As demonstrated by these data, additional educational opportunities are 
needed to help the district meet growth targets and keep students on track to graduate. 
 
As demonstrated by more current data from St. James Parish, additional educational opportunities are 
needed to help the districts meet growth targets and keep students on track to graduate. GGCA has a 
community concern with why students’ 2013-14 achievement scores in St. James  Parish at several 
schools indicate that students at and above grade level have declined when compared to that of 2012-
13. Although the school performance scores for  show that Fifth Ward and Gramercy Elementary 
Schools earned a “C” in 2014, there is cause for concern that the number of students scoring at and 
above grade level are declining at all three of the schools mentioned.   
 
GGCA will provide students with classroom and online instruction to optimize time on task and offer 
students a variety of learning experiences. GGCA chose online technology because it is a tool directly 
supporting differentiated instruction. Technology has the power to customize education for each and 
every student so all students can achieve their full potential for learning. Digital learning allows students 
to learn in their own style at their own pace, which maximizes their opportunities for success in school 
and beyond. Digital learning that incorporates a blended curriculum is a proven method. In 2010, the 
U.S. Department of Education released Evaluation of Evidence-Based Practices in Online Learning a 
Meta-Analysis and Review of Online Learning Studies, the largest study of online learning to date. While 
online learning is relatively new in K–12 public education, the report notes three important findings 
(while also encouraging the creation of new models to study): 
 
Source: www.laeducationresults.net/School/Essential_Facts.aspx?RecordID=047001 
www.laeducationresults.net/School/E ssential_Facts.aspx?RecordID=047003 
www.laeducationresults.net/School/Essential_Facts.aspx?RecordID=047002 
 
Student Outcomes 
GGCA expects that our students will enter our school with varying levels of skills. Using student 
achievement data and information from parents/guardians, we will create individualized learning 
plans for every student that identifies their specific academic goals. We have developed the 

http://www.laeducationresults.net/School/E
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following academic and operational goals to meet mission. 
 
Academic Goals 

 Using the 2015-2016 state mandated achievement tests to establish a baseline, GGCA students in 
designated grades will show a minimum of 15% academic growth in Math after the 2015-2016 
school year. 

 Using 2015-2016 state mandated achievement tests to establish a baseline, GGCA students in 
designated grades will show a minimum of 15% academic growth in ELA after the 2015-2016 
school year.  

 Using DIBELS Next assessment, GGCA students in designated grades will show at least 15% 
academic achievement growth in ELA. 

 All students will be required to achieve an 80% mastery of the learning objectives in each 
content area before progressing to the next skill level. 

 Using the  State’s grading system, GGCA will achieve at least a “B” performance rating each year 
beginning with year. 2 

 During the first two years enrollment, students will improve academic performance by 10%                                                  
each year on the Scantron Achievement Series testing (adaptive testing engine). 

 Having the opportunity to participate in a model of education conducive to their learning style it 
is expected that 90% of GGCA will persist to graduation and enter into a career field 
 

Key Relationships 
Survey data gathered to gauge community input for St. James Parish and surrounding parishes 
validate that families are supporting the placement of a high-quality charter school accountable for 
developing each student’s full potential by utilizing research-based technology applications, 
meaningful teacher/student/parent involvement, and engaging, individualized learning. Additionally, 
we have gathered letters of support from key leaders in the area. These include the 
Sheriff of St. James Parish, the College of Education at Nicholls State University, the St. James Parish 
Library, and various St. James Parish Pastors and Ministers.   These relationships are mutually beneficial 
to all stakeholders. For GGCA the benefit is student achievement and success. For the St. James Parish 
Sheriff’s Department the benefit is a potential reduced crime rate. For the College of Education at 
Nicholls State University, GGCA will benefit it immediately as a clinical site for students and interns and 
in the future as a source of new students. For St. James Parish’s Library, the benefit is more exposure, 
utilization, and the enhanced ability to attract financial resources. The Pastors and Ministers will have 
increased opportunities to offer their services by making themselves available to all GGCA stakeholders. 
Small business and industry will benefit in the long run because it will have a workforce more job ready. 
Most important of all, the students who GGCA will serve will have another educational option that will 
afford them an opportunity to remain in school until graduation and achieve success. 
 
Obstacles 
GGCA has identified several obstacles that may negatively influence our hitting 
performance targets. They are as follows: 
 
• Problems with students, attendance  
• Lack of parental involvement 
• Prior student academic deficiency 
• Lack of teacher efficacy  
 
We will overcome those obstacles by: 
 
*Creating a well-planned bus transportation schedule including various “pick-up points” (including 
extended wait times) throughout the parishes being served by GGCA. 
*GGCA School Leadership will work closely with parents to develop a fair and well planned car pool 
system for students who reside outside the bus line radius. 
• Closely monitoring student attendance and developing an action plan that includes phone 
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calls, parent conferences, and home visits 
• Engaging in activities like a PTO, Math Nights, Literacy Nights, Social Networking, creating 
and utilizing liaison groups, and grandparent programs will all be aimed at increasing 
parental involvement. 
• Immersing the school in activities that promote positive behavior and support, rewards 
and incentives, and celebration of student progress and other measures and incentives 
aimed at increasing student motivation. 
*GGCA will use the most appropriate intervention and assessment measures for students who may have 
prior academic deficiencies or difficulties in the current academic program. 
• Carefully vetting and analyzing job applicants will improve the process of hiring quality 
teachers and staff.  
 The Leadership Team will observe teacher’s instructional delivery techniques formally and informally 
daily to ensure fidelity of differentiated instruction. 
 The Leadership Team and instructional staff will meet weekly for intensive collaborative planning of 
instructional programming. 
 Instructional staff will have a Teacher Assistance Plan to guide their professional growth while 
employed at the school. 
 
Utilizing professional development and assessment and evaluation will be used extensively aimed at 
improving instructional delivery. If there is no improvement after a reasonable period, the person will 
be dismissed from his or her position. 
 
Mission 
Greater Grace Charter Academy (GGCA) will provide a foundation to produce the most academically 
prepared, independent and community oriented student leaders in the river parishes through a well-
rounded, individualized and comprehensive blended learning community. 
 
Vision   
GGCA focuses on a flexible, engaging, and rigorous educational community that promotes self- advocacy, 
fosters positive social interaction and provides students with the necessary academics and life skills to 
ensure their successful transition and integration into the high school grades in the community. GGCA 
will encourage all stakeholders to participate in the education and creation of our students into the 
future leaders based on the social and economic needs of the community. 
 
Our mission will be communicated through the news media, community awareness meetings, 
newsletters, email, technology, parents, students, our board and school leaders.  Our school will bring 
about positive student outcomes by establishing a culture of quality relationships among staff, teachers 
and students and by extending those relationships into the homes and the communities.  The school’s 
website and all written communications will include our mission statement which will be posted and 
articulated throughout the school to help provide a culture of connectivity by developing strong and 
valuable relationships with the surrounding communities.  Every aspect of our mission will be reviewed 
and evaluated frequently to ensure our adherence to its principles. 
 
The GGCA expects to predominantly serve a population who have heretofore been underserved and 
who disproportionately make up those youth who become dropouts, delinquents, and end up in 
low- paying and low skilled jobs. The vision of GGCA is to create a culture and learning 
environment that will level the academic playing field for this population and help them to: 

 Persist to graduation and not become a dropout 
 Not become a delinquent assigned to the criminal justice system 
 Leave GGCA ready for high school, careers, and beyond 
 Be well adjusted mentally, socially, and physically 
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Students  
The GGCA will serve students located in St. James Parish in grades PK4-8. We will have an open 
enrollment policy.  Although enrollment is open to all students residing in St. James Parish, recruitment 
efforts will focus on schools with a greater number of struggling students. 
 
Due to demographics in St. James Parish, the student body of GGCA may be predominately African 
American and from low-socioeconomic backgrounds. Those demographics in St. James Parish include 
153 of 161 (95.0 %) of the students at Fifth Ward Elementary on Free or Reduced Lunch (2013-2014 
data and has a school performance score of “C”. The lowest performing elementary school in the district, 
Lutcher, has 140 of 148 students (95%) on Free and Reduced Lunch and also has a school performance 
grade of “D.” As more than 4% of the students in the district are English Language Learners, we expect a 
small percentage of students will be ELL students. It is understood our student population will consist of 
students performing below grade level, students at-risk of not graduating, and students who may have 
exited the school system and wish to return. GGCA will provide service to the same age groups as 
provided for in all the River Parishes, and will recruit students ages five to sixteen based upon date of 
birth. 
 
GGCA will be open to all St. James Parish District students.  As stated previously, the school expects to 
attract special populations of learners, such as students attending schools designated as “needs 
improvement” under No Child Left Behind. In addition to students designated as “needs improvement 
under” (NCLB we also expect to attract hospital and homebound students, special needs students, “at 
risk” students, or those who are struggling academically and in need of an alternative choice for their 
public school education. This will be true in terms of socio-economics, race, and population distribution. 
GGCA has already initiated a recruitment strategy by first surveying parents and parent groups in the 
area (survey results are on file at GGCA and also in Appendix B).  GGCA has also conducted a virtual K-12 
pilot for testing and training purposes.  Additional recruitment strategies will include traditional 
marketing methods such as electronic, print, broadcast, and radio, school fairs, open houses, town hall 
meetings, and other non-media events.  Other strategies include direct mailing, visits to day care centers 
and home visits by the leadership team, website development, school tours, and information sessions.  
Upon approval of this charter application GGCA will create and disseminate a recruitment schedule.  In 
addition: 
 

 We have projected a GGCA special needs and English Language Learner (ELL) population 
based on metrics from the St. James Parish School District. 

 GGCA low income populations will be based on metrics from the St. James Parish School 
District.   We estimate 80% or more of our student body will be “at-risk” students (measured by free and 
reduced lunch) requiring an intervention model be included as a part of the student’s Individual 
Learning Plan. 

 We expect to serve a number of students attracted to and desirous of a (blended) 
curriculum model of learning more conducive to their learning styles and abilities. 
 
As such the leadership team of GGCA will remain cognizant of the needs of special populations in 
formulating any recruitment strategies. 
 
GGCA cannot decipher why certain schools in the district have a positive impact on student learning, 
while others, serving basically the same demographics, do not. However, being mindful of these things 
when developing recruitment strategies, GGCA is very concerned that student learning in some of the 
district’s schools seems to plateau at grade three and then begin a progressive decline. The Board of 
Directors and leadership of GGCA have engaged in literature reviews, observations, and have collected 
anecdotal data and have concluded schools and school systems that have the more positive and 
consistent impact on student learning are those who not only successfully recruit but also possess these 
sustainment characteristics: 
 

 A positive school culture and learning environment that includes dedicated teachers and 
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staff all who are committed to prioritizing teaching and learning 
 Collaborative and distributed leadership that places a premium on empowerment and 

shared decision-making 
 Meaning parental involvement 
 Meaningful partnerships with business, industry, and other concerned stakeholders 
 Schools willing to offer extended learning time 
 Schools with small classes 
 Schools that emphasize positive behavior support and at the same time highly structured 

learning time. 
 
Moreover, in support of a blended learning school model the Leadership Team of GGCA has toured two 
schools with very successful records of blended learning similar to the GGCA design.  Each of the schools 
allowed the team unfettered program access to make certain the GGCA blended model ensures student 
success. Each of the schools is willing to work with GGCA Leadership to sustain program fidelity as the 
face of the model changes. 
 
Projected student enrollment totals are 180 for year one, 204 for year two, 232 for year three, 270 for 
year four, and 289 for year five. 
 
Educational Needs of Our Target Population and Plan for Addressing Them 
The educational needs of our target population are varied, ranging from entering years behind to being 
on grade level to, in some cases, being advanced in some subjects. It is our expectation that the majority 
will have weak mathematics and literacy skills, including reading and writing. The GGCA model and 
curriculum is rightly positioned to serve these varied needs as it provides an individualized education to 
students using a curriculum with proven results delivered through technological means. More 
specifically, GGCA is designed to be flexible meeting specific education and social needs of our 
population. The school design offers a PK4 through 8th Grade blended curriculum model employing K12 

online courses at the school five days a week.  Additionally, student instruction is supported by onsite 
highly qualified teachers (HQT) for all core subjects. 
 
GGCA provides students with classroom and online instruction to optimize time on task and offer 
students a variety of learning experiences. GGCA chose online technology because it is a tool directly 
supporting differentiated instruction. Technology has the power to customize education for each and 
every student so all students can achieve their full potential for learning. Digital learning allows students 
to learn in their own style at their own pace, which maximizes their opportunities for success in school 
and beyond. Digital learning that incorporates a blended curriculum is a proven method. In 2010, the 
U.S. Department of Education released Evaluation of Evidence-Based Practices in Online Learning a 
Meta-Analysis and Review of Online Learning Studies, the largest study of online learning to date. While 
online learning is relatively new in K–12 public education, the report notes three important findings 
(while also encouraging the creation of new models to study): 
 

 Students who took all or part of their class online performed better, on average, than those 
taking the same course through traditional face-to-face instruction. 

 Instruction combining online and face-to-face elements (i.e., blended instruction) resulted 
in better student outcomes compared to both purely face-to-face and purely online 
instruction. 

 The effectiveness of online learning approaches appears quite broad across different 
content and learner types. (See http://www2.ed.gov/rschstat/eval/tech/evidencebased- 
practices/finalreport.pdf for the full report.) 
 
Other charter schools may have coursework which is “computer assisted” but, our school will 
provide additional resources including: 
 

 Support from onsite credentialed teachers and other educators in small groups and in one-on- 
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one interactions; 
 Greatly increased course offerings; 
 Standards-based online and hands-on curriculum and instructional materials; 
 Interactive technology; 
 Significant differentiation to meet the needs of learners with different needs; 
 Onsite academic and social support from skilled teachers and facilitators/ 
paraprofessionals; 
 Powerful assessment tools; 
 State of the art learning management system to monitor student achievement and improve 
student performance. 
 Means to serve any students through the Special Education Program, specifically serving the 

populations of 504, Learning Disabled, and Gifted & Talented. 
 A comprehensive Response to Intervention (RTI) Program to ensure student success.   

 
In addition to research that shows the promise of online and blended education, our curriculum 
partner, K12, provides a curriculum which is based on more than fifty years of cognitive scientific 
research in the following areas: 
 

 how students learn 
 structure of expert knowledge in school subject areas 
 general instructional design principles, including research-based e-learning methods 
 methods for teaching specific topics and addressing possible misconceptions on those topics 

 
GGCA will combine the best of traditional brick and mortar schools, including small group 
instruction by highly qualified teachers for each subject, with the best of online education 
including a robust curriculum and the ability of students to work at their own pace. 
 
Individual learning plans will drive a student’s learning path from the course selection to 
differentiated learning environments that meet their needs within specific curricular areas. 
Students will be instructed by certified and highly qualified onsite core curriculum teachers as well 
as certified and highly qualified online teachers for electives including world languages. Onsite and 
online teachers will work one-on-one and with small groups of students to provide instruction, 
remediation, acceleration, and support individualized to the needs of the students. 
 
The technology-enhanced curriculum with animations and simulations will be largely delivered 
through online lessons accessed from the “Online School (OLS)”--an online learning 
management system. This is complemented by worksheets and teacher guides that can be downloaded, 
as well as traditional materials such as novels and textbooks, science lab equipment, art supplies, CDs, 
and other hands-on materials and math manipulative tools. Teachers and students will use state-of-the-
art technology tools in combination with the technology rich curriculum. Onsite at the school, teachers 
and students will use technologies such as interactive whiteboards (e.g., Smart Boards and Promethean 
Boards). K12 school administrators, teachers, facilitators, paraprofessionals (parents or other designated 
responsible adults) and students will all use Elluminate/Blackboard Collaborate to work together 
from a distance. Blackboard Collaborate will be used for a variety of types of meetings including direct 
instruction called “Class Connect” 
(e.g., collaborating on a whiteboard or viewing a shared application in real time), virtual 
teacher office hours for students to drop in with questions, staff and board professional 
development, school staff meetings with offsite staff, staff and parent speaker series, and 
student/parent conferences where a teacher meets individually with students and parents for a 
review of course progress. Individual tutoring can also be provided on Elluminate/Blackboard 
Collaborate. 
 
By determining a benchmark for measuring growth at the beginning of the school year; then 
developing an individualized learning plan for each student; continually assessing students’ 
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attainment of the standards throughout the course of the school year; and assessing student 
performance at the end of the school year—GGCA can continually measure the “effect” of our 
educational program—including the effective use of technology--on students as individuals, in 
cohorts, and on the school as a whole. Schools across the country using the K12 curriculum have 
measured the effect of the K12 education program in this way. Using the Scantron Performance 
Series in Mathematics, Reading and Science, these schools can measure the gains in achievement of 
their students from fall to spring and compare those gains, as well, to the gains of the Scantron 
norm group, a national norm group that reflects national ethnic and income diversity. 
Community members and local leaders have expressed a desire for online instructional 
opportunities for students and GGCA has designed our school to meet this need. We anticipate that 
our student population will consist of students that are performing below grade level, students that 
are at-risk of not graduating, and students that may have exited the school system and want to 
return to school. 
 
THEORY OF CHANGE 
The research of Kenneth Leithwood outlined in his book Leading School Turnaround (2010) 
provides an excellent point of departure to explicate GGCA’s (Greater Grace Charter Academy) 
theories of change. In the book, Leithwood briefly describes two approaches to change theory that 
summarizes most other theories of change. 
 
One approach, what he calls Theory E focuses on economic value. Economic value, he proposes is 
based on organizational control and compliance. The purpose of organizational control and 
compliance is to create economic value. In fact Leithwood argues that features of No Child Left 
Behind are analogous to Theory E change. Specifically Theory E embraces such policies as 
increased accountability for all, zero tolerance to school failure, mandatory testing evaluation, and 
assessment, and if necessary school takeover and closure. The second approach, Theory O, emphasizes 
organizational capabilities and culture. A focus of this approach includes as examples distributed 
leadership, collaboration, and capacity building. Theory O is designed to nurture sustainable school and 
student achievement. Sustainable achievement, according Leithwood (pp. 148-149) is possible only 
through deeply rooted cultural change that focuses all members of the organization on both individual 
and collective capacity development.  Leithwood’s theory of change perfectly underpins our planned 
educational model, that is a blended learning model of teaching and learning. 
 
The Board of Directors and present leadership of GGCA embrace both approaches as essential to 
developing a school that focuses all members, students, staff, and administration, on teaching and 
learning that leads to present and sustainable positive and continuously improving student 
learning outcomes. We will adopt the Theory E approach because it will give our school the 
structure it needs. It will also ensure that all members are held accountable to make sure that 
teaching and learning become and remain at the center of all our efforts. We will therefore readily 
adopt, as examples, the State of Louisiana’s school accountability system. We will align our 
blended learning curriculum with the Common Core State Standards and use the Compass 
Evaluation System to evaluate, assess, and make recommendations for improvement for teachers 
and administrators. In addition we will use present and future (PARC) state standardized testing 
to measure, evaluate, and assess student progress. 
 
However, Theory E only partially explains our change approach because we believe that such an 
approach alone will produce only short range achievements and positive student learning 
outcomes. We therefore equally embrace and will implement the Theory O approach because we 
want more than short range gains. We want long-range sustainable ones and we feel that such 
long range student achievement and learning outcomes are only possible using a Theory O type of 
change theory. The Board of Directors and leadership will only employ persons who embrace 
capacity building using such measures as distributed leadership and teacher empowerment. From 
the top level down, such measures as collaboration, collegiality, job-embedded hard work and 
professional development, positive behavior supports, and a culture that is nurturing will be 
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promoted and valued. We truly want a school that all stakeholders, parents, students, staff, and 
administration want to be a part of. The Theory O approach explains this component of out theory 
of change. 
 
Through many years of experience and reflection, the Board of Directors and the present 
leadership of GGCA have evolved in their thinking about unsuccessful schools and districts to 
understand that part of that non-success can be attributed to their adopting an either Theory E or 
Theory O approach. In order to make GGCA a high achieving school with continuously improving 
student learning outcomes in a context that is a nurturing school culture, we advocate a theory of 
change that embrace both Theory E and Theory O approaches. 
Greater Grace Charter Academy will focus on providing every student with a curriculum that will 
prepare them for world beyond the classroom. Blending small group instruction and online 
curriculum will help GGCA fulfill our mission that education is not “one size fits all.” GGCA 
understands that many students within the river parishes have not been exposed to the 
flexibility our educational model has; and believes that this alternative approach will enhance 
student’s ability 
 
The following success equation demonstrates our educational philosophy and mission to provide 
exemplary education to all students through a connected school: “effective teaching = student 
learning = achieving school” (Success Works Educational Consulting, LLC). Student learning, 
performance, and literacy will determine success for GGCA. The success equation will be our 
compact with our students, parents, and community. The success equation will be posted, 
communicated, recited, and published. It will be used as a thermometer to gauge daily performance 
and mastery for general education students, students with special needs, English Language 
Learners, and students identified as “at risk”. The success equation will continuously remind us 
that “If students are not learning, then our teachers are not teaching.” This drives our responsibility 
and commitment as a connected school community to ensuring that each student performs at a 
proficient level and at grade level, and meets and exceeds SPS, AYP, and Common Core Standards. 
Connectivity will be an essential ingredient within our school. Our instructional methodology of 
connected learning, connected teachers, students and parents will not only create a framework for 
sustained student engagement, but will embed school – wide accountability for the academic 
success of each student. Many students enrolling in our school will not have had the opportunity to 
actively participate in the learning and improvement process. These students may have limited 
word attack and comprehension skills and may lack the confidence needed to master the skill 
and/or cluster of standards. Our instructional approach and focus will provide students enrolled 
opportunities to access the Common Core State Standards. The virtual K12 will give students the 
opportunity for individualized instruction complemented by individualized small group classroom labs. 
Students will have personalized attention from virtual K12 Teachers and classroom lab teachers, which 
will enable them to improve and master major CCSS clusters. 
 
In order to operationalize change theory: 

 The GGCA will maintain a 95% attendance rate as measured through daily attendance records. 
 The school will maintain at least a 90% teacher retention rate in any given year. 
 The school will maintain at least 85% (first year), 90% (second year) and 95% (by the third 

year) teacher, staff, board, and parent satisfaction with the school’s professional 
development plan. 

 The matriculation rate will be at least 95% 
 Families will have the opportunity to participate in activities that showcase knowledge and 

experiences students gained during a grading period and respondent will rate school events 
at least 3.0 on a 4 point scale. 

 
GGCA’s goals reinforce our mission to provide every student with the tools to be proficient in all 
Common Core Standards. Our school goal/objectives are as follows: 
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Additional Expectations 
 Kindergarten students will be literate and understand numeracy in preparation for 1st Grade. 
 2nd Grade students will be literate and understand basic computation to transition to 3rd Grade 
 3rd Grade students will be literate and ready for 4th Grade. 
 4th Grade students will read and demonstrate proficiency in state identified content areas for 

matriculation to the 5th Grade. 
 8th Grade students will be literate and successfully complete all End of Course Tests for high 

school matriculation. 
 
School Schedule & Calendar 
Content subject areas are taught within integrated teaching sessions (Math/Science and ELA/Social 
Studies). This integrated approach will help build cross content connectivity. 
GGCA will operate an extended school day schedule. The school day will begin at 8:00 AM and end 
at 4:05 PM. The extended day session will afford each student more time to develop the cognitive 
structures needed to master and excel. Built within each extended school day will include an 
IMPACT period. IMPACT is an interactive, student focused learning lab that focuses on correcting 
misconceptions, making adjustments, and extending Common Core Standards’ learning strands and 
domains. (30 minutes for primary grades and 45 – 60 minutes for intermediate and middle school 
grades.) The IMPACT period provides each student with an opportunity to reflect on learning, 
clarify homework expectation and helps to ensure that no student leaves the school day with 
misconceptions and have the needed skill set or understanding to complete the subsequent 
assignment or task, any homework assignments that will be used to reinforce/extend on the daily 
focus and connect with the next day’s learning goals. IMPACT builds foundational skills and creates 
an environment that promotes each student to participate in compensatory literacy (fill learning 
gaps) – ensuring school – wide accountability for mastering CCSS and extended career/college 
ready goals. All enrolled students will participate in IMPACT. 
 
Our extended school day session will, in most cases, eliminate the need to hold after school hour 
extended day programs. This allows students to go home and allows GGCA the opportunity to work 
with students/parents of students to offer extended, flexible after school tutoring on a case – by – 
case basis when needed to fill “hard to master” deficiencies that significantly hamper student 
progress. Additionally, it allows GGCA to practice it principle belief that “one size does not fit all” 
differentiated approach. Equally, this enables the GGCA staff the opportunity to create a solid 
foundation of trust with the “hardest to reach” students and their parent(s) by providing 
immediate/targeted student support, accelerating each student from the point of his or her 
instructional need(s). 
 
Curriculum 
The GGCA teams realizes that skill gaps occur within students who are gifted, on – level, marginal 
learners, underperforming, and with students who have consistently been the “hardest to reach”. 
These gaps can interfere with students developing deeper understanding of the scope of the 
curriculum and, thus, reduce the opportunity for students to demonstrate full mastery of the CCSS 
curriculum. GGCA will implement a blended curriculum framework, focusing on Compensatory 
Literacy to fill learning gaps and/or skill gaps of students within each subgroup and at each 
performance level. This curricular framework will blend the expertise of knowledgeable, caring, 
competent, well – trained on – site classroom Teachers/learning facilitators (paraprofessional and 
student interns from local college) with virtual, on – line Teachers (K12, Inc.) to provide a 21st 
century individualized learning environment. Our team believes that students within all subgroups 
(including students identified as at – risk) can meet and exceed state/national Common Core 
Standards, achieve all SPS and AYP requirements and expectations, and be prepared to compete 
globally. Greater Grace Charter School understands that “one size does not fit all” and will provide a 
compensatory – differentiated model to meet the diverse learning needs of students in St. James 
Parish. One of our six values is results, therefore, within our compensatory – differentiated model 
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within cooperative learning/performance – based assessment which blends 21st century Virtual and 
Traditional On – site face to face Teaching, we will consistently infuse five research-based strategies 
within our daily school improvement process: 1) Aligned Curriculum (Common Core State Standards); 
2) Data Driven Decisions; 3) School –wide Focus on learning/Improving/Achievement; 4) Response to 
Intervention/Response to Instruction; 5) Job – embedded Professional Development. These actions will 
embody what our teachers, administrators, students, and parents . 
 
As new students enroll, they will be administered Universal Screening (Performance Series). 
Teachers will review results. Thereafter, each student will receive and follow an appropriate, 
systematic Individual Improvement Plan. These plans will be complemented by the virtual K12 Inc. 
Throughout the course of the instructional day, students will work on planned grade –level 
Common Core Units (in accordance with their IIP) at their own pace, while within Virtual learning 
(Virtual k12. Inc.) After completing the on – line learning task, students will then transition to 
Classroom Learning Labs. Within the Classroom Learning Labs, each student will continue working 
on that same, planned, grade-level/cluster of standards within the CCSS unit when transitioned to 
the On-site learning (Classroom Learning Lab). Because each student is fitted with a personal laptop 
computer, the need for student class period changing is drastically reduced, thus, increasing 
time on task. In addition, students will be able to input/record school attendance, performance 
data, maintain individual electronic portfolios, etc. This creates additional value – added time on 
task for students to spend in compensatory literacy and mastering the Common Core Standards. 
Each student transitions from Virtual learning to On – site learning (Classroom Learning Labs) with 
his or her own individual performance data. Through the application of data dashboards and 
performance – based instructional/assessment practices, teachers and students will have immediate 
access to performance mastery levels. Students will receive immediate, individualized feedback, 
instructional support, and acceleration. Multiple data sources will drive the individual student, 
classroom, grade level, content area, and school – wide instructional foci. Data sources will be derived 
from assessing the level of mastery of student performance within required Common Core State 
Standards strands/domains and any additional academic/behavior expectations and standards. Direct 
transactional communication with the student(s) within the continuous improvement process will be a 
norm. Students will be empowered/equipped to identify strengths and needs, reflectively self – assess, 
and use performance assessment data to make immediate adjustments, corrections, and/or extensions. 
Student performance data will be used by the On-site Teacher to continue to individualize and 
differentiate instruction; place students into appropriate cooperative groups (when applicable) 
implement Response to Instruction (RTI). Student performance data is used to drive and frame 
discussions, provide additional targeted feedback, make adjustments, accelerate, and/or extend learning 
sessions. To help each student make connection across content areas, the GGCA Team will integrate the 
Common Core Curriculum across all subject areas. 
 
Each student will be able to focus on foundational and higher order skill development in the areas 
of reading, writing, and mathematics within a Differentiated learning environment that utilizes 
Cooperative Learning and Performance – Based Learning/Assessment. Within this blended 
environment, students will be able to engage in learning, develop cognitive structures, self – assess, 
self – monitor, and most importantly, learn “how – to – learn” strategies. All students, no matter the 
subgroup, will participate in Compensatory Literacy in order to fully interact and master the Louisiana 
Comprehensive Curriculum/Common Core Standards. All students will be literate in using evidence 
based writing and reading comprehension strategies across all content areas. Students, teachers, and 
parents will become knowledgeable of and implement the Common Core State Standards. 
 
The Greater Grace Charter Academy staff will consistently infuse five research-based strategies 
within our daily school improvement process: 1) Aligned Curriculum (Common Core State 
Standards); 2) Data Driven Decisions; 3) School –wide Focus on Learning/Improving/Achievement; 
4) Response to Intervention/Response to Instruction; 5) Job – embedded Professional 
Development. These actions will embody what our teachers, administrators, students, and parents 
do. 
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Louisiana Department of Education Materials and Resources Used by Greater Grace Charter 
Academy Teachers 
http://www.louisianapass.org/ 
PASS Online (The PASS System contains web-based programs that Louisiana students can use 
independently to learn new skills and take practice tests.) 
• The Reading Runway Reading tutorials for 
PreK–grade 3 
• Newton's Math Classroom Math tutorials 
for grades 1–8 
• PASS Practice for state tests with 
instructional feedback for grades 3–12 
• Multiplication Flash Cards Practice 
multiplication skills (CBM) 
 
Released Test Items 
http://www.doe.state.la.us/topics/released_test_items.html and 
 
PASS On Paper 
http://www.doe.state.la.us/topics/pass_on_paper.html 
 
Sample Test Books contain questions in English 
Language Arts and mathematics 
http://www.doe.state.la.us/topics/sample_test_items_4_8.html 
 
Tutoring Hotline 
http://www.louisianaschools.net/testing/help/leap_hotline.html 
Louisiana’s EAGLE System designed for educators 
https://www.louisianaeagle.org/pma/orca2/diag.htm Allows teachers to develop online practice 
tests for students. 
 
Daily Oral Test Strategies (DOTS) 
http://www.doe.state.la.us/topics/dots.html 
 
Study tool for 4th and 8th grade students LEAP 
Tutoring Lessons, 
http://www.doe.state.la.us/topics/leap_tutoring 
_lessons.html which are designed to offer students remediation in the English Language Arts and 
mathematics standards and benchmarks that are covered on the LEAP. (Because these lessons offer step-
by-step scripted lessons our classroom learning facilitators will use the lessons to instruct students and 
teachers may also tailor these tutoring lessons for the classroom.) 
 
LDOE’s Assessment Guides, 
http://www.doe.state.la.us/topics/assessment _guides.html 
(Provide descriptions of the test design and content.) 
 
Model Science and Social Studies Lessons 
http://www.doe.state.la.us/topics/model_lessons.html 
http://nces.ed.gov/nationsreportcard/ 
 
NAEP National Assessment of Educational Progress (Sample questions) 
 
Integrated Language Arts and Social Studies & Literacy Across Content Areas 
Kindergarten through Grade 2 and Grades 3 through 8 



12 
 

The focus of GGCA ‘s integrated Language Arts and Social Studies is connected student literacy. To put in 
place improvement that makes a difference for students, GGCA will implement the improvement 
components as outlined within the Louisiana Comprehensive Literacy Plan across all content areas and 
disciplines. 
 
Leadership and Sustainability 
Standards-Based Curriculum 
Assessment System 
Instruction and Intervention (RTI) 
Professional Learning and Resources 
 
The connecting process for Language Arts and Social Studies begin with the Integration of Language 
Arts and Social Studies. This process allows teachers and students to begin to make the content shift 
from focusing solely on the skills of reading and writing. Therefore, GGCA teachers will frontload the 
shift in Common Core thinking that the standards highlight the growing complexity of the texts students 
must read to be ready for the demands of college and careers. 
Common Core State Standards for reading strongly focus on students gathering evidence, knowledge, 
and insight from what they read. Eighty to ninety percent of the Common Core Reading Standards in 
each grade require text dependent analysis; accordingly, aligned curriculum materials should have a 
similar percentage of text dependent questions. All instruction/assessments/performance/materials 
will be aligned to the Comprehensive Curriculum Common Core State Standards 
http://www.doe.state.la.us/topics/comprehensive_curriculum.html 
 
In order to build a strong Pre-Kindergarten through Grade 2, students will work with foundational 
standards that build toward proficiency of text complexity and prepare students for 3rd grade literacy. 
GGCA Teachers will provide all students with regular practice with complex text and its academic 
vocabulary. 
 
GGCA will maintain a school – wide Literacy focus. Within the focus , each student will: 
-Master Evidence – based performance skills 
-Increase Knowledge of grade – level Common Core Standards 
-Gain Additional Insight in their ability to improve/achieve standards 
 
GGCA will use a balanced reading approach. Students will receive direct instruction in the five core 
components of effective reading as outlined in National Reading Panel (Put reading First, and No Child 
Left Behind Act.) Reading lessons will include 1) phonemic awareness, focusing students on the sounds 
of our language; 2) phonics, focusing students on the links between letters and sounds; 3) vocabulary; 4) 
comprehension; and 5) fluency. 
Pre-Kindergarten through Grade 2 integrated Reading (ELA)/Social Studies will have a core program of 
systematic, sequential phonics with decodable texts. The emphasis will be on students applying phonic 
skills. Using integrated social studies units and carefully selected short stories, students will be able to 
explore and comprehend fiction and nonfiction stories and text. Selected short stories will be taken from 
recommended selections within the Louisiana Comprehensive Curriculum Social Studies and ELA Unit. 
 
Virtual K12. Inc. Aligned Research – based teaching and Curriculum and Support 
Language Arts/English 
K¹² Language Arts/English helps students develop important reading and writing skills, while also 
inspiring a love of literature. Combining Phonics, Literature, Language Skills, and Spelling lessons, the 
Language Arts/English program emphasizes classic works, teaches writing as a process, and prepares 
students for standardized tests in the areas of language skills and reading comprehension. Younger 
children learn the basics of phonics and grammar and prepare for reading through systematic, 
multisensory activities, while older students develop literary analysis and comprehension skills by 
reading novels and nonfiction works. MARK12 Reading is a three-stage course for students in grades 3-5 



13 
 

who are reading two or more grades below grade level. The course gives students the opportunity to 
master missed concepts in a way that accelerates them through the remediation process. 
 
History 
With integrated topics in Geography and Civics, K¹² History opens young minds and imaginations to 
far-off lands, distant times, and diverse cultures. K¹² emphasizes the story in History—a story that 
includes not only great men and women but also everyday people. The kindergarten History program 
takes students on a world tour of the seven continents, and provides an overview of American History 
through a series of biographies of famous Americans. The History program in grades 1–4 tells the story 
of civilization from the Stone Age to the Space Age, while students in grades 5 and up explore major 
themes and topics in greater depth through survey courses in American and World History. 
 
Assessment and Student Continuous Improvement and Assistance- (RtI) 
Greater Grace Academy shall adhere to the same accountability measures, administer the state 
assessments, and follow the same proficiency measures as all public schools in Louisiana. Greater Grace 
Academy will appoint a testing coordinator, who will attend all required training through the Louisiana 
Department of Education. This testing coordinator will ensure that all guidelines for tests. 
 
In addition, GGCA will administer a Universal Screener, using the Performance Series, during the first 
week of school. Students will take the screening by way of the Virtual K12 Inc. on line 
administration. Grade level teams will analyze student assessment results and group students into 
initial Tier 1, Tier 2, and Tier 3 grouping based on the individual student’s performance of content area 
cluster CCSS. Teachers will discuss results with individual students. 
GGCA will use a variety of internal assessment tools such as teacher created interim assessments and 
Performance Series, a standards-based assessment for reading and math. The school will administer Tri 
– weekly Progress Assessments aligned to the Common Core Standards in all four content areas. All 
students will take this assessment. (Tier 1) Students are formally assessed at a minimum monthly basis 
using teacher created interim assessments. In addition, teachers will extend Performance – based 
Assessments to assess students by using the aforementioned alternative assessment techniques such as 
Performance Assessments Rubrics, Assessing Projects, Student Portfolios, Expert Interviews, Service 
Learning, Peer Evaluations, and Project Tangibles. 
 
These critically important ongoing assessments that make up a major portion of the GGCA 
assessment program are based directly on Common Core State Standards and expectations. All 
assessments administered will be used to help guide students’ progress through the curriculum. All 
students (ELL, Special Education, General Education, Gifted) participate in our assessment and RtI 
process. 
 
Assessment Calendar 
Type Description Frequency 
Pre-Assessment Inventories 
and Universal Screening 
(Baseline Assessment) 
 
Performance Series 
Tier 1 Progress 
Assessments 
English Lang Arts/Social 
Studies 
Mathematics/Science 
Tri-weekly-August-May 
Tri-weekly-August-May 
 
Tier 2 Progress 
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Assessments 
Within targeted area of 
assistance 
(targeted clustered 
Standards/CBMs) 
Bi-weekly-1st/3rd week 
 
Tier 3 Progress 
Assessments 
Within targeted area of 
assistance 
(CBMs/Foundational 
Development Skills) 
Weekly-1st, 2nd, 3rd, and 4th week 
 
Benchmark Assessment 
(Performance Series) 
English Lang Arts/Mathematics 
Science/Social Studies 
October/January/March 
November/February/March 
Classroom Informal Assessment Methods Determined by Teachers 
 
Post Test English Lang Arts/Mathematics May 
Communication 
Type Description Frequency 
Mandatory Student-led 
Conferences 
All INTENSIVE (Tier 2 and 3)students 
Monthly (Aug.-May) Student Proficiency Reports Sent home with all INTENSIVE Monthly (Aug.-May) 
(Progress Monitoring) students  
Scheduled Student-led Conferences 
All PROFICIENT students Quarterly (3rd/4th) 
Student Report Card Distributed to ALL students Quarterly 
 
Purpose Room (Immediate Student Assistance/Intervention) 
Type Description Frequency 
P.U.S.H- In Support Strategic Placement of Support 
Staff (Used to provide additional 
support within classrooms) 
As needed daily 
 
Tier 1 Purpose Grade Level/Skill specific 
scheduled intervention 
(Extended Literacy Period) 
Weekly by Grade 
 
Tier 2 Purpose Intervention Targeted intervention for Tier 2 
students (Curriculum based 
measures-CBMs) 
30 minutes sessions three 
days per week 
 
Tier 3 Purpose Intervention Targeted Intervention for Tier 3 
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students (Curriculum based 
Measures-CBMs/Foundational 
Development Skills) 60 minute sessions five days per week 
 
Integrated Math and Science Across Content Areas 
Kindergarten through Grade 2 and Grades 3 through 8 
The focus of GGCA ‘s integrated Math and Science is connected student literacy. The expectations of 
GGCA’s math framework are as follows: All students develop 1) content knowledge, 2) conceptual 
understanding, and 3) expertise with Standards for Mathematical Practice. All GGCA mathematics 
teachers will implement the Louisiana Comprehensive Curriculum with fidelity. 
http://www.doe.state.la.us/topics/comprehensive_curriculum.html 
 
GGCA teachers will implement an integrated approach to math and science. Common Core State 
Standards will promote flexible applications for using and applying math to apply in other content 
areas, especially within science. Because of our model, GGCA can make the CCSS Key shifts in teaching 
and learning to (1) Focus strongly where standards focus, (2) think across grades and link to major 
topics, and (3) increase rigor. Teachers will integrate Mathematical Practice into every lesson. As a 
result, students will be able to connect mathematical practices to “real world” concepts. This approach 
supports our blended model of virtual learning and classroom learning labs. With the small groups, 
students will receive the personal attention necessary to grasp vital math concepts. The blended 
instruction between Virtual Teachers and On-site Classroom Lab Teachers coupled with the ability 
for our teachers to Co – teach (Special Education, ELL, General Education) will empower students to use 
their performance data to self-assess and take steps to improve. 
 
Electives: Kindergarten-8 
Elective classes offered at GGCA will be entirely supported by Virtual K.12 Inc. Student will 
participate in Virtual learning with on – site support. 
Art 
Following the timelines in the History lessons, K¹² Art lessons introduce students to great works of 
art from different cultures and eras, while engaging them in creative activity—painting, drawing, 
sculpting, and weaving using materials such as oil pastels, crayons, molding clay, plaster, and yarn 
etc. Students are introduced to the elements of art—line, shape, color—and identify different types 
of artworks such as portrait, landscape, and still life as they learn about important paintings, 
sculpture, and architecture. They study the works of famous artists, from Rembrandt to Warhol, 
 
Virtual K12. Inc. Aligned Research – based Teaching and Curriculum Support 
Math 
Building upon the success of a long-established program, K¹² Math balances mastery of fundamental 
skills with critical thinking and problem-solving. K¹² Math emphasizes an active, multi-sensory 
approach to ensure that students understand the concrete realities that underlie mathematical concepts. 
Regular practice and review ensures mastery of basic skills. Online games and animations motivate 
students and help illustrate concepts, while challenge problems help develop critical thinking skills. 
Math+ for Grades K-5: These exciting, research-based courses focus on computational fluency, 
conceptual understanding, and problem solving. The engaging approach features colorful new graphics 
and animation, learning tools, and games; adaptive activities that help struggling students master 
concepts and skills before moving on; and more support for Facilitators and Paraprofessionals to guide 
their students to success. From helping younger students make the link between the concrete and the 
abstract to introducing older students to Algebra, K¹² Math provides a thorough mathematic grounding. 
 
Science 
K¹² is unique in offering real science for young students. The program balances hands-on experience 
with systematic study of scientific terms and concepts. Students perform many experiments to help 
them understand scientific principles, and receive guided instruction in important scientific concepts. 
Exploring life, earth, and physical sciences in each grade, K¹² science nurtures curiosity, analytical skills, 
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and an appreciation of how the world is shaped by ongoing scientific and technological advances. 
Students learn about the human body, plants and animals, rocks and minerals, stars, matter, motion, 
electricity, magnetism, and much more. Through hands-on experiments, the program helps students 
develop skills of observation and analysis, and learn how scientists understand our world. 
 
NASA Engineering 
GGCA plans to work with NASA on a primary school science and engineering project.  The project is 
completed through online and classroom instruction.  Through the project students will be able to 
explore space exploration and the scientific tools necessary to launch satellites and the space shuttle.   
 
STEM 
GGCA will work closely with several area plants and industrial operations of the River Parishes to 
institute an extra-curricular focus on Science, Technology and Math Education to better prepare our 
students for the skilled labor force of the 21st Century.  Volunteers and instructional staff will work 
closely to increase student abilities in each of the three subject areas. 
 
Agriculture 
GGCA staff and students will work with the Southern University Agricultural Extension to teach students 
the value of agriculture and farming.  This is a vital curriculum offer based on the agricultural industries 
that operate throughout the River Parishes. 
 
Music 
K¹² Music teaches basic music concepts at different, age-appropriate levels, so that all music 
students have a consistent understanding of the essential concepts governing Western music. The 
curriculum builds quickly, in a structured, sensible way. The concepts in the lessons are critical to 
fostering music comprehension, which is taught in stages as students move through their years in 
K12. Much more than simple music appreciation, this is an approach that will help students train 
their own ears, voices, and bodies in the fundamental building blocks of music. 
 
World Languages 
The only online language-learning program designed specifically for kids, K¹² World Language 
courses (Middlebury Interactive Languages) help students read, write, speak, and listen for 
meaning in five languages (Spanish, French, German, Latin, and Chinese). Combining a variety of 
games, simple narratives, and regular writing and speaking challenges, the World Language 
program highlights common vocabulary terms and phrases, introducing younger students to a wide 
range of grammar patterns, while helping older students master numerous grammar principles. 
Courses prepare students to generate language incorporating the vocabulary and patterns they 
have learned. In addition, culture lessons challenge younger students to recognize different cultural 
manifestations, while older students analyze and compare practices and perspectives of various 
cultures. 
 
Each week consists of an ongoing adventure story; new vocabulary or grammar patterns; numerous 
interactive games reinforcing the week’s content;, reading and listening comprehension activities; 
speaking and writing activities; multimedia cultural presentations from areas across the globe; and 
assessments so that students can measure their progress in proficiency through quizzes, tests, and 
regular speaking and writing submissions. Courses thoroughly meet all national standards as set 
forth by ACTFL (the American Council on the Teaching of Foreign Languages) and follows state 
guidelines in covering level-appropriate standards in communication, cultures, linguistic and 
cultural comparisons, cross-curricular connections, and engaging with target-language speaking 
communities. 
 
Physical Education 
Physical Education is offered as a course with lessons in the Online School (OLS). It consists of 30 
minutes of daily activity. 
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Standards 
Greater Grace Academy will adopt the Louisiana Common Core State Standards as our academic 
standards. All course subject areas and completed work will be aligned to the Common Core State 
Standards. http://www.doe.state.la.us/topics/comprehensive_curriculum.html Because GGCA 
has adopted the CCSS, Virtual Teachers and on – site Teachers will use aligned materials to move 
students closer to becoming responsible for their learning. The Common core Standards will be 
used to focus all students on developing 1) content knowledge, 2) conceptual understanding, and 3) 
expertise with the Standards. Using Common Core Standards, on – site Teachers will implement the 
CCSS standards using authentic best teaching practices (National Research Council, 2005), such as 

 Engaging resilient preconceptions (addressing students’ initial understanding and 
preconceptions about topics) 

 Organizing knowledge around core concepts (providing a foundation of factual knowledge 
and conceptual understanding) 

 Supporting metacognition and student self-regulation ( teaching strategies that will help 
students take control of their learning) 

 Cooperative learning (allowing students to learn together) 
 Technology ( integrated into all classes) 

 
This connected focus is aligned with our teaching philosophy and creates a vehicle for our students 
to begin to change and frame their academic behavior. GGCA will assess within all subject and 
disciplines to help students better understand their abilities, potential, and meet or exceed Louisiana 
CCSS. Students at GGCA will be prepared to fully implement the Louisiana Comprehensive Common Core 
State Standards and ready to use PARCC assessments in 2014 – 2015. We will focus on our non – 
negotiable, school –wide performance goal of ensuring that each student LEARN and PERFORM (no 
matter the subgroup, classification, or learning style). Each day, effective teaching will be measured by 
student learning, while, effective instructional time will be accomplished through utilizing blended 
virtual and site based quality teaching that is fully aligned to the Louisiana Common Core Standards. 
To facilitate our blended, instructional design, each enrolled student will receive a computer lab top. 
Virtual classrooms will be taught by certified Virtual K12 Inc. Teachers and On – site Classroom 
Learning Labs will be taught by certified GGCA Teachers. Paraprofessionals and university interns will 
serve as Learning Facilitators and will be used to provide additional instructional support for our 
students. Throughout the instructional day, GGCA students will move fluently between virtual learning 
and classroom learning lab experiences. 
 
Cultural Relevance 
Statistics from the Louisiana Department of Education indicate that over 200, 000 students within 
Louisiana are still performing below the BASIC Achievement level (as measured by standardized 
assessments). Across the state, a 22 point gap between black and white students in ELA and a 
26.7 point achievement gap exist between black and white students in math. Because the 
majority of the students enrolling in GGCA (85% and above) will be St. James Parish “at risk” 
student population, GGCA will have the opportunity, the invested capacity, and aligned systematic 
instructional structure to reduce the achievement gap. GGCA’s ultimate goal is that each student 
master Common Core Standards achieve. We understand the need for improved student 
performance within our community. Our compensatory instructional framework and aligned 
curriculum will allow us to address and fill the existing cultural, linguistic, literacy and proficiency 
void within parts of the St. James community; thus, providing students with full access the Common 
Core State Curriculum and time to reach their full potential. ” (Mckinsey & Company) 
 
Timeline of Curriculum Development 
The GGCA’s curriculum will be derived directly from the Louisiana Comprehensive Curriculum 
Units (Common Core State Standards), on – line materials, assessments, resources, and printable 
black line masters curriculum. The curriculum will be fully ready for implementation when the 
school year begins. 
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Assessment and Student Continuous Improvement and Assistance - (RtI) 
Greater Grace Academy shall adhere to the same accountability measures, administer the state 
assessments, and follow the same proficiency measures as all public schools in Louisiana. Greater 
Grace Academy will appoint a testing coordinator, who will attend all required training through the 
Louisiana Department of Education. This testing coordinator will ensure that all guidelines for test 
security and test administration are adhered to. 
 
 
In addition, GGCA will administer a Universal Screener, using the Performance Series, during the 
first week of school. Students will take the screening by way of the Virtual K12 Inc. on line 
administration. Grade level teams will analyze student assessment results and group students into 
initial Tier 1, Tier 2, and Tier 3 grouping based on the individual student’s performance of content 
area cluster CCSS. Teachers will discuss results with individual students. 
 
GGCA will use a variety of internal assessment tools such as teacher created interim assessments 
and Performance Series, a standards-based assessment for reading and math. The school will 
administer Tri – weekly Progress Assessments aligned to the Common Core Standards in all four 
content areas. All students will take this assessment. (Tier 1) Students are formally assessed at a 
minimum monthly basis using teacher created interim assessments. In addition, teachers will 
extend Performance – based Assessments to assess students by using the aforementioned 
alternative assessment techniques such as Performance Assessments Rubrics, Assessing Projects, 
Student Portfolios, Expert Interviews, Service Learning, Peer Evaluations, and Project Tangibles. 
These critically important ongoing assessments that make up a major portion of the GGCA 
assessment program are based directly on Common Core State Standards and expectations. All 
assessments administered will be used to help guide students’ progress through the curriculum. All 
students (ELL, Special Education, General Education, Gifted) participate in our assessment and RtI 
process. 
 
Assessment Calendar 
Type Description Frequency 
Pre-Assessment Inventories and Universal Screening (Baseline Assessment) 
 
Performance Series 
Tier 1 Progress Assessments 
English Lang Arts/Social Studies-- Tri-weekly-August-May 
Mathematics/Science-- Tri-weekly-August-May 
 
Tier 2 Progress 
Assessments 
Within targeted area of assistance (targeted clustered Standards/CBMs)-- Bi-weekly-1st/3rd week 
 
Tier 3 Progress 
Assessments 
Within targeted area of assistance (CBMs/Foundational Development Skills)-- Weekly-1st, 2nd, 3rd, and 
4th week 
 
Benchmark Assessment 
(Performance Series) 
English Lang Arts/Mathematics-- October/January/March 
Science/Social Studies-- November/February/March 
Classroom Informal Assessment Methods Determined by Teachers 
Post Test English Lang Arts/Mathematics May 
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Communication Type Description Frequency 
Mandatory Student-led Conferences 
All INTENSIVE (Tier 2 and 3) students-- Monthly (Aug.-May) 
Student Proficiency Reports (Progress Monitoring) 
Sent home with all INTENSIVE students-- Monthly (Aug.-May) 
Scheduled Student-led Conferences 
All PROFICIENT students Quarterly (3rd/4th) 
Student Report Card Distributed to ALL students Quarterly 
Purpose Room (Immediate Student Assistance/Intervention) 
 
Type Description Frequency 
P.U.S.H- In Support Strategic Placement of Support Staff (Used to provide additional support within 
classrooms) as needed daily. 
 
Tier 1 Purpose Grade Level/Skill specific scheduled intervention (Extended Literacy Period) Weekly by 
Grade. 
 
Tier 2 Purpose Intervention Targeted intervention for Tier 2 students (Curriculum based 
measures-CBMs) 30 minutes sessions three days per week. 
 
Tier 3 Purpose Intervention Targeted Intervention for Tier 3 students (Curriculum based 
Measures-CBMs/Foundational Development Skills) 60 minute sessions five days per week 
 
Improving Instruction 
Teachers, under the direction of the School Leadership team, are responsible for creating and 
monitoring the academic progress of each student within their team by logging all assessment data, 
adjustments to the instructional program as a result of the analysis, any interventions implemented 
and their effectiveness into the database. Minimally, on a monthly basis, this data analysis is shared 
with the School Leadership team, that is comprised of the Executive Director, principal, assistance 
principal, school counselor, Coordinator of Special Education and at least four core teachers. When 
students are identified as not making progress, this group collectively determines a plan of action 
that includes, if necessary, the allocation of additional resources pacing or sequencing of lessons 
and assigning enrichment or tutorial services that will ensure the success of each student. 
Teachers meet within Student Academic Reviews – Teacher Collaboration Sessions two times each 
week to review student progress toward promotional goals. Within the Student Academic Review 
Sessions, teachers review student progress, strengths and needs. Student Individual Improvement 
Plans are reviewed and teachers follow the data review process to drive the instruction. 
 
Promotion 
Based on local school board policy pursuant to these guidelines, each teacher shall, on an 
individualized basis, determine promotion or placement of each student [Act 750, R.S. 17:24.4 (G)]. 
Local school board policies relative to pupil progression will apply to students placed in regular 
education program, as well as to exceptional students and to students placed in alternative 
programs. Placement decisions for exceptional students must be made in accordance with the least 
restrictive environment requirements of the state and federal laws. 
 
Academic Intervention 
GGCA 
will also provide intervention – acceleration for students performing below grade level or “at risk”. 
The intervention – acceleration will be provided through the use of a Double RtI process. The 
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Double RtI process will have two featured responses: 1. Response-to-Intervention and 2.  
 
Response-to-Instruction. 
1.Response-to-Intervention 
Within the first week of school all students will be administered a Universal Screening 
(Performance Series). The results of the screening will begin our RtI process. Within the Double RtI 
process, Response –to-Intervention, a three Tier intervention will be put into place. This is a flexible 
intervention model. Students are placed within the specific Tier level as indicated by their  performance 
on the specific CCSS cluster of standards. Students will complete the assessments 
using the on – line, K12, Inc. The On – site Teachers/Virtual K12 Teachers will collaboratively 
review the assessment results and create Individual Learning Plans for each student, Classroom 
Learning Plans, and Grade Level Game Plans. The goals of all three Plans lead to increased student 
understanding, proficiency and achievement of CCSS, SPS, and AYP performance goals. 
 
Individual, class, grade level, and school – wide interventions are included in each plan. Teachers 
and students monitor interventions for short – term effectiveness (student learning-transfer) and 
make adjustments as needed. Students identified as “at risk” in reading will be immediately placed 
in an intervention program using the Flying Start Literacy Initiative by Okapi Publishing.  “At Risk” will 
be defined as Tier 3. The Flying Start Literacy Initiative focuses on specific reading comprehension and 
analysis skills necessary for success in the Common Core Standards expectations. The program not only 
strengthens readers and their cognitive and evaluative abilities but increases self confidence and 
general understanding in all participating students. 
 
2. Response-to-Instruction 
Given instructions and assessment of responses, students are placed in appropriate Tier groups for 
the next day. Based upon responses, students re also placed with facilitators to receive needed help 
with subject matter not understood from the previous day. Thus, this process results in immediate 
adjustment, continuous correction and improvement which lead to achievement. This is different 
from the traditional setting whereby, many students have to wait for months to have areas of 
deficits addressed. 
 
All subgroups (ELL, Sp. Ed, ESL, Gifted, etc.) will have the same opportunity to respond to instruction 
and get immediate feedback. These groups could be heterogeneous or homogeneous. Problem areas are 
taken care of by the end of the day or week. During this time, facilitators will utilize compensatory 
literacy techniques in assisting students. Students would be able to locate academic area(s) in need of 
assistance and correct them. This could assist in promoting positive self-esteem in students. Thus, 
decreasing or eliminating behavioral problems of students due to academic concerns. Again, the 
Response-to-Instruction method demonstrates that “no one size fit all” in school. Students are able to 
address academics problems before moving on to others areas without being clear on subject matter 
presently covered. 
 
Remedial Courses 
Purpose Room Tier 2 and Tier 3 intervention classes 
K12 has developed the following remedial courses for elementary level students not scoring 
proficient on the state assessments in either reading and math: 
-Mark12 reading 
-Math Plus 
 
Mark 12 Reading I (Adaptive Remediation) 
The Mark12 (Mastery, Acceleration, remediation, K12) courses are for students in the third to fifth 
grades who are struggling readers. Mark12 Reading I,II and III gives students who are reading 
several grades below grade level opportunity to master missed concepts in a way that accelerates 
them through the remediation process by incorporating adapted and online assessments. Students 
work independently and with a Learning Coach to develop oral reading, comprehension, phonics, 
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spelling, and fluency skills. They also practice grammar, usage, mechanics, and comprehension. The 
engaging course features new graphics, learning tools, and games; adaptive activities that help 
struggling students master concepts and skills before moving on; and more support for Learning 
 
Facilitators and Paraprofessionals to guide their students to success 
http://www.k12.com/courses/k-8-courses/mark12-reading-demo/ 
 
Adaptive learning Math + for Grades K-5 
In an “Adaptive” course, the system intelligently “adapts” to student’s skill and knowledge level, 
providing help in areas they are needed most. These exciting, research-based courses focus on 
computational fluency, conceptual understanding, and problem-solving. The engaging approach 
features new graphics and animations, learning tools, and games. http;//www.k12.com/courses/k- 
8-courses/math-plus-demo-video/ 
 
 
TEACHERS AND PARTNERS 
“Highly Qualified” Teachers 
The GGCA will employ teachers who are certified and meet all licensure requirements in the area of 
specific special position. Teachers will be recruited using the newspaper, district or school website, 
employee referrals, and SDE Teach Louisiana website. When hiring special education teachers, we will 
use writing samples and intensive interviews to choose “Highly Qualified” educators. 
 
“Teacher Training” Site  
GGCA has Memorandum of Understanding with Nicholls State University, Department of Education to 
allow student teachers to work with GGCA students.  This relationship allows students to experience 
help from a variety of sources. Additionally, young teachers hone their craft and earn necessary 
classroom instruction hours toward graduation.  These persons are assigned to veteran teachers for 
supervision of their instruction.  These students may receive preference in future employment 
opportunities as well.  GGCA hopes to foster the agreement with other area universities in the near 
future. 
 
Professional Development 
GGCA will provide a total of five Professional Development sessions per year to train teachers on 
best practice strategies used to instruct special education students. Feedback from multiple 
assessments sources, including K12, will drive our professional development. We will also retrieve 
free staff development from the SDE via webinars or contract staff developers through agencies 
such as BER (Bureau of Educational Research.) Double RTI intervention programs, performance 
based assessments, data driven practices, and cooperative learning best practice teaching strategies 
will be applied to all students. 
 
Multiple data sources will equally drive the instructional foci of students with special needs. Data 
sources will be derived from assessing the level of mastery of student performance within required 
CCSS strands/domains and any additional academic/behavior expectations and standards included 
improvement process will be a norm. 
 
The GGCA team realizes that skill gaps occur within general education populations and within 
students with special needs population. The GGCA’s non – negotiable commitment to full inclusion 
of students with special needs into the general education population will increase the percentage of 
students with special needs performing at proficiency (BASIC, MASTERY, or ADVANCED). The 
following goals support and publicly publish the GGCA team’s commitment to ensure that students 
with special needs perform at proficient levels of achievement. 
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Organizational Chart and School Calendar 
The organization chart for GGCA is as follows: 
 

 
 
Recognizing that families may have children in multiple schools beside GGCA, the school calendar will be 
closely aligned with St. James Parish for instructional days, professional development days, and holidays 
(Appendix C) 
 

                            Job Descriptions 
 

Director 
The Director of the Greater Grace Charter Academy is expected to serve as the educational leader and chief 
executive of the school and, as such to be responsible for promoting the educational development of each 
student and the professional growth of the faculty and staff. The Director is responsible for the successful 
operation of the school facilities, for participation in staff and student activities, and for the establishment of 
effective community relations. The Director is also responsible for managing the policies, regulations, and 
procedures to ensure that all students are supervised in a safe learning environment that meets the 
approved curricula and mission of the school. Achieving academic excellence requires that the Director 
work collaboratively to direct and nurture all members of the faculty and staff and to communicate 
effectively with parents. Inherent in the position are the responsibilities for scheduling, curriculum 
development, extracurricular activities, personnel management, emergency procedure, and facility 
operations. The Director organizes teacher assignments and class schedules; handles all staffing issues such 
as recruiting, interviewing, and hiring; supervises the Principal by  completing   evaluations  and 
encouraging development; sits on committees, and carries out other administrative obligations. The 
Director observes teaching, evaluates learning materials, assesses instructional objectives, and fosters 
“time on task” for students, teachers and the Principal.  The Director will meet with the staff to answer, 
inform, or clarify questions regarding procedures. Together the Director, Principal and teachers work 
as  

a  team to develop and maintain a curriculum with high standards, create vision and mission 
statements, and establish short-term objectives and long-term goals for performance.  It is 
imperative that in an effort to achieve quality education and academic excellence, the Director 
focus 40% of his/her time on classroom instruction.  In essence, the Director and Principal must 
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be administrator,  instructional leader, disciplinarian, and nurturer—exhibiting professionalism in 
speech, in      manner, and  in appearance at all times. 
                                                                                                                                                                                                                          
Director Responsibilities  shall include the following: 
 Governance: 1) Assists the Board in developing GGCA’S vision, overall direction, and short and long-

term goals; 2) works with the Board President to establish the Board’s role, annual calendar1 meeting 
agenda, and accountability measures; 3) keeps the Board fully informed of the condition of GGCA, 
including all material legal issues; 4) recommends policy positions concerning mission and program, 
governance and management and  legislation; 5) leads the implementation of Board policies; 6) works 
with the  Board to recruit, screen, and nominate new trustees and is empowered to require a 2/3 vote 
of approval for new Trustees; and 7) helps the Board monitor and evaluate organizational 
effectiveness. 
 

 Personnel: 1) Manages the daily operation of GGCA and provides general oversight of all 
programs and scholastic activities; 2) manages, evaluates, and leads the creation of professional 
development programs for the Principal, Operations manager, and all onsite    teaching staff; 3) oversees 
the management. evaluation, and creation of professional development programs for all staff; 4) leads 
recruitment, hiring, and promotion of all personnel; and 5) reviews and approves contracted services. 
 
 Educational environment, programs, and policies: 1) Sets the tone for GGCA’s culture of 

achievement; 2) ensures that programs adhere to school mission and purposes, board policies, 
regulatory requirements and GREATER GRACE CHARTER ACADEMY charter; and 3) assesses the 
implementation and outcomes of programs and works (with  The Principal) to ensure effective 
design and implementation. 
 

 Budget and Finance: 1) Directs control of budget upon its approval by the Board; 2) monitors  and 
reports the financial status of school accounts, food service, housing, and bookstores; 3) works with 
the Board to ensure financing to support long and short-term goals; and 4) helps the Board and its 
development committee to design. implement, and monitor a viable fundraising plan, policies and 
procedures. 

 

 Legal: 1) Leads the preparation of the annual report and charter renewal application; 2) assures the 
filing of all legal and regulatory documents; and 3) monitors compliance with relevant laws and 
regulations. Community relations and strategic partnerships: 1) Lead spokesperson for Greater 
Grace Charter Academy, responsible for issuing “State of the Academy” addresses and for assuring 
proper representation of GGCA and the Board to the community, government entities, businesses,  
foundations, organizations,  and potential donors; 2) regularly works and communicates with the 
Parent Leadership Team and community-based organizations; and 3) participates  with the Louisiana 
Charter School Association. 
 

 Ethics and values: embodies the core values and ethics of GREATER GRACE CHARTER ACADEMY at 
all times. 

 

School Principal 
Responsibilities shall include the following: 
 Management, administration, and teacher development: 1) Oversees all academic programs and 

scholastic activities; 2) directly manages all fill-time and part-time educational staff; 3) leads the 
screening of teacher candidates, recommends candidate hires to the Executive Director; 4) leads the 
review of teachers by conducting evaluations each semester using standardized teacher evaluation 
rubrics and feedback forms; 5) leads the design and implementation of professional development 
programs for educational personnel; 6) assist with the design and implementation Greater Grace 
Charter Academy’s in-service teacher training and the student-teacher program; and 6) is an active 
member of the School Leadership Team. 
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 Educational curriculum and instruction regularly observes instruction and evaluates educational 
programs to ensure conformance with state standards; 3) directs preparation of class schedules, 
cumulative records, and attendance reports; 4) initiates and directs an annual review of the 
curriculum and student academic performance, citing and addressing areas of weakness within the 
curriculum; 5) leads the development of new educational programs. 

 Educational environment:  1) Directly oversees the creation and implementation  of learning standards 
(e.g. grade-level  benchmarks,  code of discipline, dress code); 2) develops emergency policies and 
procedures,  and conducts drill and practice opportunities (e.g. fire drills); 3) Conducts discussions with 
parents, teachers, and students concerning the school learning environment; 4) counsels and disciplines 
students; 5) gives individual guidance for problems;  and 6) continuously  monitors building safety and  
security. 

 Develops the school’s relationship with parents and the community: I) Develops a plan for regular 
administration and faculty communication with parents and parent groups; 2) ensures effective 
structures exist for securing and maintaining parent and community participation; 3) seeks feedback 
from parents and the community on teachers, GGCA leadership, and specific programs; and 4) oversees 
and ensures the distribution of GGCA’s newsletter.  

 Ethics and values:  Embodies the core values and ethics of GREATER GRACE CHARTER ACADEMY  at  all  times. 
 Assist in planning and assessing the educational programs. 
 Encourage planning of innovative education programs, assist teachers in implementing such efforts when 

appropriate. 
 Encourage the use of technology in the instructional process. 
 Encourage a constructive, thoughtful climate for learning. 
 Promote fairness of students and staff from all cultural backgrounds, 
 Communicate with students and staff in an effective manner. 
 Assist in organization of district improvement plan with staff, parents and communitymembers. 
 Hold employee evaluation conferences based on records of performance evaluation. 
 Interviewing, selecting and orienting new GGCA employees. 
 Oversee GGCA’s operations in principal’s  absence. 
 Assist in scheduling student activities by participating in the development of class schedules, teacher 

assignments and extracurricular activity schedules 
 Oversee student attendance  records and assist the attendance clerk on truancy issues. 
 Requisition supplies, textbooks and equipment; verify inventory; manage records; and confirm receipts for 

materials. 
 Aid in safety drill practices and inspections. 
 Manage support services including transportation, custodial and cafeteria. 
 Abide by all federal and state laws that apply to GGCA’s policy. 
 Provide for supervision of students during non-instructional hours. 
 Help students develop positive behavior through a student discipline management system. 
 Provide for uniform enforcement of school rules and oversee appropriate and reasonable student 

discipline. 
 Hold parent/teacher/student  conferences in regard to student and school issues. 
 Demonstrate use of productive and efficient skills to raise community and parent involvement. 
 
Operations Manager 

 Responsibilities will include, but will not be limited to, the following: 
 Budget: 1) Prepares operating budget draft for submission to the Executive Director; 2) keeps financial 

records and prepares annual financial report, maintains checking accounts and invoice; 3) maintains 
daily oversight and maintenance of all GGCA accounts; 4) prepares monthly reports that include accounts 
payable reconciliation, accounts  receivable reconciliation, cash flow report, and balance sheet audits; 5) 
responsible for subsidiary ledgers: cash disbursements, cash receipts, accounts payable, month-end  
payroll summary, accounts receivable summary, and journal entries for adjustments to  the general 
ledger; 6) maintains current and capital fund general ledgers, trial balances, financial report, and balance 
sheets. 

 Procurement: I) Supports programs and services to be produced in a cost effective manner while 
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maintaining quality; manages fiscal activities of GGCA (e.g. annual budget, financial reporting, 
monitoring and implementation; 2) requisitions and allocates supplies, equipment, and instructional 
materials, and 3) coordinates service operations, such as printing, duplicating, mail and messenger 
service, bindery, and machine computing and tabulating; 4) plans and directs building maintenance and 
negotiates with industry representatives on costs and materials for building construction. 

 Payroll: Ensures the timely filing and payment of all employee salaries. 
 Other:  1) Recruits, supervises, and oversees training of clerical  staff; 2) formulates  and administers 

policies  and  procedures  for development  and management  of physical  plant, including custodial  care, 
sanitation and fire and police protection;  3) assumes other duties as directed by the Executive Director; 
and 4) embodies the core values and ethics of GREATER  GRACE CHARTER  ACADEMY  at all times. 

 

The Teacher 

The Teacher is responsible  for providing an educational atmosphere where students have the opportunity to 
fulfill their potential  for intellectual, emotional, physical, and psychological growth.  This person is responsible 
for planning, organizing, and implementing  an   appropriate  instructional  program   in  a learning 
environment  that guides  and encourages students to develop and fulfill their academic potential.   The 
Teacher should be self- motivated, should possess strong oral and written communication  skills, should 
demonstrate a strong work ethic and high work standards, and should display effective multi-tasking  and 
time management  skills. He/she should also be able to work independently with little supervision, should be 
able to work as part of a team, and should be able to accept responsibility. All teachers are expected to be 
prompt and reliable, appropriately dressed and groomed, and prepared to follow all Greater Grace Charter 
Academy policies and guidelines. 
 

Each teacher is a professional  educator and is responsible for the classroom instruction using the 
established curriculum, time allotments, and educational resources and, therefore, for the learning of each 
student in the class. It is expected that each teacher will fully utilize all instructional resources, including 
time, and that students will receive professional  supervision when in the charge of the teacher. Each teacher 
may receive an unscheduled  walk-through during the district year by campus administrators. 
 
Responsibilities will include, but will not be limited to, the following: 

 Design, write and use lesson plans that conform to the GGCA’s curriculum 
 Ensure written plans are available for review. 
 Ensure lesson plans show modifications for differences in student learning styles. each instructional 

subjects according to guidelines established by the St. James Parish School Board, GGCA’s polices 
and administrative regulations. 

 Implement appropriate instructional and learning strategies, activities, materials and  equipment to 
ensure comprehension of learning styles and student needs. 

 Design instructional activities by using data from student learning style assessments 
 Collaborate with special education teachers on student Individual Education Plans to ensure all 

modifications are met 
 Collaborate with staff to determine GGCA’s requirement for the instructional goals, objective and methods 
 Produce and oversee teacher aide and volunteer assignments 
 Employ technology practices to strengthen the instructional process. Growth and Development 
 Help students assess and enhance their study methods and habits 
 Produce formal and informal testing to evaluate student success 
 Coordinate and manage extracurricular  duties as assigned. Sponsor outside activities approved by the 

GGCA principal 
 Serve as an example for students, support mission of the academy 
 Prepare classroom to enhance learning and to aid in physical, social and emotional development of 

students. 
 Control student behavior in agreement with the student handbook 
 Ensure necessary and reasonable measures are taken to protect students, equipment, materials and 
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facilities. 
 Provide input on book, equipment and material  selection 
 Establish communication/rapport with parents, students, principals and teachers through conferences 
 Create  and maintain a professional relationship with colleagues, students, parents  and community 

members. 
 Present information accurately through clear communication skills 
 Enrich job  skills through professional  development  activities. 
 Keep up to date on and abide by state and GGCA’s regulations and policies for classroom teachers 
 Gather, manage and file reports, records and other documents required 
 Be active in faculty meetings and assist in staff committees as necessary 
 Maintain control in stressful situations. 
 

Other Professional Staff 
• Other professional staff includes the discipline coach, counselor, and a nurse. Their 

responsibilities shall include planning, implementing, and evaluating respective assigned 
• programs; complying with all GGCA routines and regulations; communicating 
• effectively with colleagues, students, and parents; and compiling, maintaining, and filing 

all reports, records, and other required documents. 
 

 

Special Education/Special Populations Teacher 
 

The instructional teacher is a highly qualified teacher responsible for the instruction. The special education 
teacher’s primary priority is to work in partnership with parents, student, and regular education teachers in 
accordance with the Greater Grace Charter Academy mission and vision in order to promote student 
achievement. The following responsibilities and duties are the means  to achieve that end, while 
maintaining compliance with Federal and State Regulations. Duties include, but are not limited to: 

 
Monitoring and Compliance 

• Maintain accurate and complete student records and prepare reports on children and 
activities -as required by laws, district policies, and administrative regulations 

• Proctor standardized tests 
• Confer with regular education teachers on student progress 

• Collaborate with regular education teachers to monitor student progress and compliance 
 

Instruction 
• Prepare for and conduct parent and student conferencing according to school policy 
• Collect data and appropriate work samples 
• Administer diagnostic assessments as needed 
• Make data-driven decisions to improve student outcomes 
• Maintain instructional hours as mandated by the IEP 
• Employ special educational strategies and techniques during instruction to improve the 

development of sensory-and  perceptual-motor  skills, language, cognition, and memory 
• Modify the general education curriculum for special-needs students, based upon a variety 

of instructional techniques and technologies 
• Instruct students in modalities instituted by school and assigned program  —    Instruction may 

include but is not limited to small-group instructional support, co-teaching, one-on- one 
instruction when necessary, and appropriate progress monitoring. 

 

Special Education Responsibilities/Record Keeping 
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 Administer standardized ability and achievement test and interpret results to determine 
students’ strengths and areas of need 

 Maintain IEPs, quarterly reports, progress monitoring for caseload 
 Develop and implement TEPs with measurable goals using progress monitoring 
 Collect and report progress monitoring data for all student goals 
 Conduct IEP meetings within timelines 
 Complete quarterly progress reports 
 Maintain accurate and compliant special education data, as mandated 

 Complete all special education paperwork accurately, according to regulations, and on 
time 

 Maintain communication with related service providers and case managers to ensure 
compliance with provision of services, evaluations, and quarterly progress reports  

 Obtain and maintain compliant special education student tiles  

 Observe and evaluate students’ performance, behavior, social development,  and physical 
health 

 Coordinate the services for  initial evaluations and re-evaluations when necessary 
 Attend staff meetings and serve on committees as required 
 Acknowledge e-mails and voice mails within 24 hours (excluding weekends, holidays, etc. 
 Communicate with regular education teachers when necessary 
 Communicate regularly with the director on all special education issues that affect the 

Greater Grace Charter Academy 
 

Professional Development 
• Participate in New Teacher Training (for all new teachers and returning teachers who have taught at 

Greater Grace Charter Academy for less than three years. 
• Participate in Specific training Attend Professional Development as designated on  school calendar 

• Complete self-evaluation and participate in annual professional evaluations 
• Attend all state meetings for special education – as required by the special education 

                teaching position 
• Collaborate with the classroom teacher and parents in tracking student progress, tracking 

                absenteeism, and working with families to promote regular student attendance 
• Help contribute to a safe, courteous, and productive school climate by offering non-instructional 

support to teachers, such as supervising and monitoring students in class, outside of class, or on 
field trips, etc. before, during, and after regular school hours 

• Participate in in-service training programs and be willing to obtain added training 
• Demonstrate  ethical behavior and maintain confidentiality about children, their families, other 

employees, and all school  business  
• Perform all reasonable duties assigned by the teachers and/or director/principal 

 

Recruitment and Retention Strategies 
Teacher Recruitment: 

 Job Fairs 
 Partnership/Internship with local universities  
 Path to Certification Programs 

o Teach For America 
o I Teach 

 
Teacher Retention: 

 Teacher Incentives 
 Implementing mentoring programs and on-going professional development for brand new 

teachers linked teacher quality and student achievement 
 Strong Administrative Support with Classroom Instruction and Management 
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 Incentive Pay for National Board Certified Teachers 
 Classroom Resources  
 Advanced Technology 

 
 
Written Agreements 
Written agreements with partner agencies and the services they have offered are included in Appendix 
D.  These partner agencies include St. James Parish Library, St. James Parish Government, St. James 
Parish Sheriff Department, Vacherie Personal Care Service, Greater Deliverance Full Gospel Ministries, 
Kid’s World Childcare and Learning Academy, New Hope International Family Worship Center and 
Nicholls State University Education Department.  These entities were chosen due their direct 
relationship in the provision of services to children or their ability to impact the lives of children via 
mentoring, empowerment, or by providing needed resources such as safety.  
 
Teacher and Partner Expectations 
The Compass Evaluation Instrument will be closely followed when evaluating teachers, the principal, 
and paraprofessionals and in accordance with that instrument the aforementioned staff will be offered 
support if they achieve a rating of unsatisfactory.  However, if after two years of unsatisfactory ratings 
and the staff member’s performance has not improved their employment will be terminated.  Similarly, 
on an annual basis the Director and Principal will evaluate the viability of school partners and upon 
their recommendation to the Board of Directors those relationships will continue or be terminated. 
 
CULTURE 
GGCA will have a connected, caring, safe, and achieving school environment. Positive citizenship 
and character development will be ingrained within the entire school body. Embedded in these values, 
students will understand the importance of academic and personal responsibility. GGCA will hold all 
students accountable for their actions and will have a code of conduct that will be strictly adhered to. 
The culture of GGCA is sustained excellence. To achieve this end GGCA functions through six core 
principles: 
 

 Academic Results: GGCA will be a results driven school. Both students and teachers will have 
goals that must be accomplished in order for the school to succeed. 

 Personal Responsibility: GGCA students will learn the importance of taking responsibility for 
their decisions in and outside of the classroom. 

 Accountability: GGCA will adhere to a strict calendar of measurement and assessment to 
determine academic needs of students throughout the year. Clear target goals and objectives will 
be set and the school staff will be held accountable to meeting these goals. 

 Individualization: GGCA teachers will respond to each student’s needs. Students will also 
know their individual academic needs so that they can continually improve their performance. 

 Collaboration: GGCA understands the importance of a well-connected school. We will 
implement programs that promote collaboration between teachers, students, parents, and the 
community that will contribute to the student’s success. 

 Data driven instruction: GGCA will have a balance of pre-diagnostics, formative, and 
summative assessments used to accurately measure student progress toward attainment of 
state content standards. The direction of instruction of individual students will be based on 
these assessments. 

 We will incorporate the Second Step Character Develop Program into our daily activities to 
emphasize the importance of social-emotional learning.  Important facts about social-emotional 
learning according to Committee for Children: 

o Students who participate in SEL programs have grade point averages that are 11 percent 
higher than peers (ins, Weissberg, Wang & Walberg, 2004) 

o Students who participate in SEL programs score higher on standardized tests (Payton, et 
al., 1997) 
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o Schools that teach SEL have fewer suspensions and expulsions and better attendance 
(Dymnick, 2007) 

 Developing the skills presented in the Second Step Program enables students to: 
o Pay attention 
o Remember directions 
o Control their behavior 
o Follow a path to social success and academic readiness 

 Program Goals: 
o To help students develop skills involving empathy, personal safety, emotion 

management, problem solving, executive function and self-regulation. (PreK-5th grade) 
o To help prepare students with self-regulation, communication, coping and decision-

making skills enabling them to stay engaged  in school, make good choices, set goals, and 
avoid peer pressure. (6-8) 

 
In order to have an effective academic institution, there must be a visionary leader at the helm who is 
committed to the cultural change of that institution while focusing on the individual and collective 
capacity development of all members.  In addition an effective leader must create a unified vision among 
the followers. In doing so that leader must involve them in setting goals and developing strategies to 
meet desired accomplishments, and motivate them to action as he/she serves as a positive and ethical 
example to others.  The leadership style consists of a combination approach which is best suited to the 
needs of our school. A collective approach to decision-making (facilitative) which solicits the input and 
opinions of others is crucial. The involvement of my entire staff, executive director, board, parents and 
community will be enlisted.  Teachers and staff who are encouraged to be innovative and independent 
and who are acknowledged for their contributions are more successful at affecting change will be 
recruited.  This type of interaction (transformational) promotes an understanding of the needs of the 
students, classroom and community and supports the transformation process as the leader  collaborates 
frequently with the leadership team  and provide reports of  progress to the executive director, the 
board, the parents and the communities.  Since the education system is always reorganizing and 
developing, the staff, students, parents and communities  must be supported in grasping a new vision as 
staff must be  motivated to see the benefits of outcomes through change.  Most important of all,  there 
must be a focus on improving curriculum, monitoring student behaviors, evaluating student test scores, 
improving the work of teachers and supervising school academic progress. The K-12 program will 
provide us with the curriculum and instructional practices which have successfully helped many schools 
around the country succeed in providing quality instruction for their students. The expertise of their 
highly qualified teachers will also assist in my professional growth as well as that of our teachers 
through daily job-embedded staff development activities.  It is crucial to demonstrate to the teachers, 
through example, that the Principal stands  beside them as their mentor , their coach and their leader 
while together  they strive for the cultural and sustained systematic change and improvement of  the 
community by supporting the children and their families. 
 
 
Further, the culture and curriculum of GGCA empowers the students to self-advocate and transition into 
future careers and college pathways. All day to day activities outlined in this application are aligned to 
this goal of GGCA. 
 
 
 
 
 
 
Board Readiness 
 
The Board of Directors and CEO of GGCA have extensive experience in education and education 
institutional management. The leadership team for GGCA consists of several community and business 
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leaders. Resumes for our leadership team have been provided with this application. The GGCA is 
managed by the school’s Board of Directors. The Board will meet at least once a month to discuss school 
business and operations. Decisions regarding the school will be made by the majority of those present 
and voting. The Board of Directors is comprised of educational professionals and individuals with 
expertise in school operations and management GGCA has appointed school director and will also 
appoint an operations manager and a principal upon notification of the charter approval.  The 
leadership team for GGCA consists of several community and business leaders. The GGCA is managed by 
the school’s Board of Directors. The Board will meet at least once a month to discuss school business 
and operations. Decisions regarding the school will be made by the majority of those present and voting. 
The Board of Directors is comprised of educational professionals and individuals with expertise in 
school operations and management. 
 

 
In addition other committee assignments have been established: 
Finance- J. Banner, L. Costley and Jessica Geason 
Facilities- P. Folse and J. Pearley 
Education – O. Hill, S. Steib and M. McMorris 
Technology-L. White and M McMorris 
Fundraising/Marketing and Community-J. Pearley, P. Folse, J. Banner, L. Costley 
  
The Board of Directors shall further the goals and objectives of GGCA as reflected in the Mission 
Statement. The Board of Directors shall provide leadership, guidance, oversight, knowledge and 
experience to the administration, faculty, students and parents. The Board of Directors shall 
have power over and control of the business affairs as provided for in Louisiana Law, the 
Louisiana Nonprofit Corporation Act, the Articles of Incorporation. 
 
Board Members shall perform their duties, including those as a member of any Board Committee, in 
good faith; in a manner reasonably believed to be in the best interests of the school; and with such 
care as an ordinarily prudent person in a like position would use under similar circumstances. 
Board trainings will be on going and will address issues pertinent to non-profit governance., school 
management, and administration. Board members will participate in workshops, seminars, and 
conferences at local and national levels to complete any mandatory trainings. There will be ongoing 
opportunities for additional training and professional development for the Board including 
but not limited to visits to other top performing charter schools in the area. Members of the Board 
will be encouraged to participate in annual conferences, meetings, and trainings of the Louisiana 



31 
 

Charter School Association and the Louisiana Department of Education. 
 
Board members will be encouraged, for example, to receive training through a Primer for the Newly 
Appointed Board of Trustees” delivered by Adams and Reese, a premier southern law firm that 
advises and provides training to charter schools throughout the region. This primer includes such 
topics as personal liability of directors, fiscal duties under Louisiana charter school law, meeting 
requirements and best practices, written consents/Sunshine Act, By-Laws provisions, use of 
committees, board agenda and calendar requirements, Open Meetings Law, Ethics and Conflict of 
Interest Policy, duty of good faith, duty of care, duty of loyalty, business judgment rule, and the 
business opportunity rule. 
 

The GGCA Board will provide oversight and executive coaching to the school leaders as identified by 
self-assessment and evaluation.    
 
GGCA Board will use the state-approved Vanderbilt Assessment for Leadership in Education (VAL-ED).  
VAL-ED is a research-based evaluation tool that  measures the effectiveness of school leaders  by 
providing  a detailed assessment of performance.  Aligned to the ISLLC standards, VAL-ED focuses on 
learning-centered leadership behaviors  that influence  teachers, staff, and most importantly, student 
achievement.  It is a 360 assessment, intended to be taken by not only the school leaders but by teachers 
and the leaders’ supervisor, ensuring that the very best information is available.  This evaluation rubric 
will be adapted as needed to measure operational effectiveness as well.  Given prior to the end  of each 
year’s  contract, this evaluation will include criteria set forth by job responsibilities of each school leader 
and all elements of the school’s Accountability Plan.  The evaluation will take into consideration 
performance goals outlined in the school’s charter and developmental goals as drafted by the School 
Leaders and GGCA Board. 
 
GGCA  
 
Financial Readiness 
 
Financial Readiness Assessment 
 
(1) Do you plan to use a financial manager or a back-office service provider? 
 
Greater Grace Charter Academy (GGCA) plans to use a third party provider for financial management, 
financial reporting and human resources administration. 
 
(2) If the entity that will provide your financial services has been chosen, please provide its 
name. If that entity is an individual financial manager, please provide his / her one-page 
resume as Appendix C. 
 
GGCA plans to contract with 4th Sector Solutions (www.4thsectorsolutions.com) to provide financial 
management and reporting services.  4th Sector has seven years of experience serving Type 1, 2, 3, and 5 
charter schools across the state of Louisiana. Its services include financial management and reporting, 
human resources administration, school operations support, foodservice administration, and facility 
financing.  4th Sector’s founder and CEO has over 18 years of experience serving the charter school 
sector nationally. 
 
 (3) To whom will your financial manager or back-office service provider report: the school 
leader or the board? 
 
While 4th Sector Solutions will have significant day to day interaction with the school leader, 4th Sector 
Solutions will ultimately report to the board. 
 

http://www.4thsectorsolutions.com/
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(4) Describe your approach to budgeting, including an explanation of your approach to cutting costs if 
faced (as schools so often are) with a budget shortfall. 
 
The board will review and approve the school’s annual budget each year. In the third fiscal quarter 
(January or February), the 4th Sector finance team will meet with the school leader to review potential 
enrollment, staffing, and funding scenarios, and discuss any new educational program initiatives the 
school leader and/or school leadership team are considering.  The budget model used by 4th Sector is 
extremely comprehensive, allowing for person by person budgeting and detailed other than personnel 
projections.  Based on the school leadership input, along with historical accounting data, the finance 
team will prepare draft budgets for review by the school leader.  The finance team will continue to work 
with the school leader on different scenarios in order to optimize spending on school priorities. The 
agreed upon budget will be presented to the board finance committee for review.  The finance team will 
then make appropriate adjustments based on input from the board finance committee, and present a 
final version to the board, for the board’s approval and adoption in May or June.  The board will comply  
with the Louisiana Local Government Budget Act (Rs. 39:1307) by ensuring that (i) the public has an 
opportunity to participate in the budgetary process prior to the adoption of the budget, (ii) it publishes a 
notice stating the proposed budget available for public inspection and stating the date, time and place of 
public hearing, at least 10 days after the notice, (iii) the budget is adopted after at least one public 
hearing; and (iv) it has published a notice certifying completion of these actions. All actions to adopt, 
finalize, amend and implement the budget will be discussed and approved in Open Meeting. 
Proposed budgets will include a contingency, which is designed for two purposes: (1) to minimize the 
effect to the program for negative events such as emergency facility repairs, enrollment shortfalls or 
unforeseen education needs; and (2) to build a reserve for future emergencies or facility financing 
needs.  The goal of the school is to build reserves over time equal to at least 10% of annual expenses, 
and in every year exceeding the Financial Performance Score Indicators included in the Louisiana 
Charter Schools Performance Compact – specifically, a fund balance of 2% in year one, increasing to at 
least 6% by year 5 and 7.5% thereafter. The school will also seek to over-enroll students at the 
beginning of the year if possible, to account for any normal attrition or mobility.  Once the school has an 
operating history, budgets are built with attrition assumptions consistent with past practice.   
 
After the budget is adopted, 4th Sector’s finance team will meet monthly with the school leader to review 
actual accounting data, any revenue and expense changes that have occurred, and update its forecast 
model for the balance of the year.  In the event the forecast is worse than the budget, the finance team 
will work with the principal to identify expense reductions (e.g., non-personnel expense reductions that 
are least critical to academic performance, non-replacement of any open positions, staff reductions, and 
use of contingency) that would re-balance the forecast.  As part of this process, school educational 
priorities are always taken into account to minimize any negative educational effects from a budget 
shortfall.  In the event that the forecast is better than budget, the finance team will work with the school 
leader to determine if the additional resources should be re-deployed on current year priorities or saved 
for future year.  4th Sector’s finance team has extensive experience supporting school leaders in this 
process, having conducted hundreds of such monthly budget reviews over many years. 
 
The board will then receive a standard monthly financial reporting package that will include a financial 
dashboard (that included income statement, balance sheet, enrollment and staffing indicators), a 
contextual narrative summary of the school’s finances, a year to date budget vs. actual comparison, a 
revised forecast for the balance of the year, a balance sheet and monthly cash flow projection.  This 
financial package will be reviewed in detail by the board treasurer or finance committee prior to each 
monthly board meeting.  Any proposed actions to re-balance the operating budget will be reviewed and 
discussed with the board finance committee. 
 
(5) Describe the accounting and control systems you will install, including essential checks and 
balances. Please indicate how a culture of proper financial controls and reporting will become 
an essential component of your organizational culture. 
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GGCA will use a chart of accounts that is consistent with the Louisiana Accounting and Uniform 
Governmental Handbook (LAUGH).  By using the account codes consistent with LAUGH, the GGCA will 
be able to export its financial data from its accounting system and report it accurately and in the proper 
format for quarterly submissions and in the Annual Financial Report (AFR).  In addition, the 4th Sector 
finance team has extensive experience complying with generally accepted accounting principles and 
providing financial information to authorizers and other government authorities in the proper format.  
GGCA will retain a third party audit firm experienced in independent charter school audits to review the 
school’s financial information and adherence to the school’s financial policies, and express an opinion on 
the financial statements.  The report also includes a report to management detailing any issues and 
corrective action needed.    
 
The board of directors will exercise its oversight responsibilities by reviewing the periodic financial 
reports, requesting additional information as needed to understand the school’s financial position fully 
and question any procedures or items on the financial statements.  The board will approve the annual 
budget and any large, non-standard purchases, as well as review the school’s annual financial audit.  The 
board will select a treasurer with knowledge of finance or accounting, and that person will oversee the 
Board’s finance committee. The treasurer and finance committee will ensure that the board monitors 
the school’s finances. 

 
The school will perform a series of reconciliations, including monthly bank account reconciliations, 
throughout the year to ensure that employees are being paid their agreed upon amounts, that amounts 
paid are consistent with forecasted expenditures, that all payments to vendors are fully recorded in the 
school’s accounting system and that all cash receipts are both recorded and consistent with amounts 
owed to it by state, federal, and local sources.  The school will keep track of expenditures that meet its 
capitalization thresholds, and will perform periodic inventories to ensure that the school has proper 
control over these physical assets. The finance team will also conduct a mid-year internal audit to 
ensure accurate accounting and adherence to the school’s adopted fiscal policies.    
 
There will be a segregation of duties to ensure effective internal controls. In general, the approval 
function, the accounting/reconciling function, and the asset custody function will be separated among 
the 4th Sector finance team members.  A specific examples of segregation of duties implemented by the 
school is that the person who approves purchases will not be the person who issues the vendor 
payments, and the person who issues the payments will not be the person who performs the monthly 
bank reconciliation. In the unusual situation when there are functions that cannot be separated, a 
detailed supervisory review of related activities will be required as a compensating control activity. 

 
The board will utilize the following fiscal controls and financial management policies to remain 
informed and oversee the school’s financial position: 
 

 Review and approve the school’s Accounting Policies and Procedures Manual: The Accounting 
Policies and Procedures Manual will be drafted by 4th Sector based on existing charter school 
best practices and using input from the school leader and finance committee.  The base 
document is over 60 pages, including over 50 detailed policies and over 25 detailed procedures. 
The policies cover such areas as Internal Controls. Financial Management, Assets and Liabilities, 
Revenue, Cost Accounting, Property Management, Procurement, Travel, and Consultants and 
Contractors.  The procedures include General Accounting, Cash Management, Grants 
Management, Payroll, Internal Controls, Property and Equipment, Accounts Payable, and 
Management Reporting.  The board will set appropriate thresholds for contract or purchase 
approval, check signing authority, bank account opening requirements, and asset capitalization. 

 
 Monthly meetings between the finance committee, school leader and the 4th Sector finance team: 

The board treasurer and/or finance committee will meet monthly with the finance team and the 
school leader to review the school’s financial records in detail, including the most recent 
variance report of actual versus budgeted revenues & expenditures and balance sheet data.  The 



34 
 

finance committee can express any concerns they have at this time and make additional report 
requests as needed to ensure that they are comfortable with the financial information and 
financial condition of the school.  

 
 Review of monthly financial statements: The board will review the school’s financial statements, 

including a balance sheet, income summary, detailed statements that compare actual versus 
budgeted expenses, statement of cash flows, and financial forecast at the monthly board 
meeting. 

 
 Annual budget approval. The board will review and approve the school’s annual budget each 

year.  
 

 Audit compliance. The board will retain a Certified Public Accountant with experience in LA 
charter school financial audits to perform an annual audit of the school finance in compliance 
with state law. The board treasurer, with the support of the 4th Sector finance team, will prepare 
the management’s response to any audit findings (if applicable). 
 

Overall, the culture of financial control and discipline will be established by having qualified finance staff 
implement appropriate control procedures and produce complete and accurate financial statements.  
This culture will also be enhanced by having a finance team with extensive experience supporting and 
responding to educational program initiatives desired by the school’s leadership team while always 
maintaining a balanced budget.  Working with an established financial management and reporting 
contractor also creates redundancy, so the school is not dependent on any single individual like a school 
business manager.  The 4th Sector finance team also ensures transparency and segregation of duties, 
providing an additional level of control to protect the board and the school. 
    

Special Populations 

Homeless Students 

Greater Grace Academy is committed to providing support to homeless students and ensuring them 
access to the full range of services provided. GGCA is committed to ensure that all homeless 
children and youth receive a free appropriate public education and are positioned to succeed in our 
schools. GGCA will identify students who meet the definition of homeless as described by the 
McKinney-Vento Act. GGCA will identify homeless students through the use of the Child Find 
process. GGCA, in compliance with the McKinney-Vento Act, will facilitate enrollment of homeless 
students who may lack customary school records and other documentation, and will compile and 
report all required data regarding service to these children. Because GGCA will implement a full – 

inclusion model (the ESL, general education teacher, and special education teacher will co – teach in the 

same cooperative learning lab setting), homeless students will have access to the same connected 

teaching that is afforded to general education students. 

 

All homeless students will automatically be eligible for Title I. Services and the homeless 
liaison/professional school counselor will collaborate with the principal to identify the needs of 
homeless students and ensure that Title I assistance is available. Homeless students will also be 
given access to tutoring, special education services, and English language learner resources as 
needed. Homeless students will be informed that they can participate in field trips and school wide 
activities even if they cannot pay for them or do not have transportation. GGCA’s homeless 
liaison/school counselor will provide the school with a list of community resources-such as 
shelters, housing information programs, and food banks-that meet the basic needs of homeless 
students. GGCA will also actively engage with welfare and employment agencies to recruit 
homeless students and families to become more involved in implementing interventions that will 
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promote the academic success of these students. 
 

Gifted and Talented 

Identification and Strategies 
GGCA staff will identify advanced students through the Child Find process (acquiring parental 
input, teacher input), conducting records review and administering internal assessments such as 
the Stanford 9 at the beginning of each school year and/or upon a parent’s request a child may be 
assessed for such exceptionalities. Any student scoring within the guidelines of Bulletin 1508 will 
be classified as a “gifted” student. A student who is identified by definition of Bulletin 1508 who 
possesses unique talent in the visual or performing arts will be classified as “talented.” 
GGCA’s Compensatory – Differentiated, Cooperative Learning/Performance – based Learning; 
Assessment method of instruction (delivered by our blended Virtual K12 and On- site teachers) 
will allow our teachers to meet the educational needs of gifted and talented students utilizing a 
variety of ways, while ensuring that gifted and talented students continue to fill learning gaps, 
master the Common Core State Standards, and exceed state CCSS and federal (NCLB) requirements 
and expectations. 
 

Teachers will extend learning for gifted students by placing students within higher – order thinking 
and learning situations. Teachers will make sure that students acquire and become well versed in 
contextually using complex Strategies of Proficient Readers: asking questions to develop deeper 
understanding, drawing conclusions and making inferences, analyzing text structures, and evaluating 
author view point. Teachers can explore the same Strategies of Proficient Readers with all of their 
students but, depending on the students' individual abilities, require different outcomes. Teachers will 
also refer to Bloom's Taxonomy and include higher-level questions on exams for gifted students. 
Teachers can utilize Gardner’s Socratic thinking model to stretch students beyond basic thinking. 
Teachers utilize the theory of Multiple Intelligences (Howard Gardner, 1983). Doing so allows students 
to focus on student strengths and natural talents and construct diversified lessons that challenges gifted 
students to connect, generalize, extend, create, and participate in evidence –based learning. 
 

Discipline 

Students will be rewarded for exhibiting positive behavior, making tremendous academic 
progress, helping out, and doing other great things in school. There will be times when the 
whole school is rewarded, other times when a particular grade level or class has earned a 
special recognition, and of course times for individual achievement recognition as well. School 
leadership will determine how they will reward students and it is required there be celebrations 
of achievement AND behavior on at least a monthly basis. As a reminder, here are the ways in 
which the school population can be rewarded: 
 

 Whole school 

 Grade Level 

 Class 

 Group of Students 

 Individual Student 

Greater Grace Charter Academy’s climate is based on the quality of 
relationships, both the professional relationships between teachers and the ways in which students 
and teachers treat each other. This positive climate permeates the activities of the school and helps 
in forming a strong sense of social cohesion within the school. The Board and the Director will have 
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a role to play in the maintenance of desirable standards of behavior at school. It will be supportive 
of the Principal in the application of a fair code of behavior and discipline within the school. The 
policy will aim to create a positive school climate where learning and development can take place 
and to promote the highest possible degree of consensus about standards of behavior among staff, 
students and parents. A whole school policy will become part of the climate of the school and will 
be clearly understood by students, parents and the wider school community. 
 
GGCA believes that student discipline will be a critical element in the success of the school. All 
students will be expected to behave as responsible members of the school community and to 
contribute to an atmosphere of respect, tolerance and collaboration. Parents and school staff will be 
responsible for creating an environment that promotes positive behavior and problem-solving 
skills both at school and at home. To ensure that an environment is created where teaching and 
learning can flourish, GGCA will work to develop school-wide practices and procedures to develop a 
safe respectful learning community with logical consequences for students who disrupt the 
learning community. GGCA has also developed a series of rules that address proper student 
behavior, maintenance of order within the school and while people are engaged in school activities, 
and a statement of student rights and responsibilities. School personnel will be trained and school 
wide discipline plans will be developed that will insure clearer communalization of: expectations, 
procedures, and guidelines for students’ success. 
 
In addition to their academic needs, GGCA will enrich the learning opportunities of students in the 
school by serving their social, emotional, and physical needs. Teachers, parents, and administrators 
will strive to engage students in constructive activities that will educate the whole student. GGCA 
will incorporate Positive Behavior Support strategies and character building programs to 
encourage a positive school environment and community citizenship. Additionally, there will be 
frequent opportunities for socialization with fellow GGCA students including special interest clubs, 
community-based service projects, leadership training, and field trips. Our school will also 
collaborate with other public schools to provide opportunities for our students including sports and 
clubs for students. 
 
GGCA will determine club offerings based on student interests and ideas provided from the interest 

inventory (distributed through a survey as part of orientation activities) or during summer and fall 

welcome calls. GGCA students can also join K12 International Clubs with students all over the nation and 

around the world. Among the International clubs for students in Grades 2 to 8 are Book Buddies, Brain 

Teasers, Culinary, Creative Writing, Debate, Forensic Science, Geography, Health and Fitness, Music, 

Math, MS International, Photography, Sports, Story Seekers, Virtual Field Trips, Volunteer, and Yoga. 

GGCA will list clubs and activities, and encourages students to suggest ideas for future clubs and 

activities. This process allows for greater student buy-in and greater participation in extracurricular 

activities. GGCA will host a web-based “Meet the Clubs and Activities” night that leads to greater student 

awareness and participation of the school’s offerings. Each interest or activity group develops a 

presentation for Class Connect. All of these clubs have a space on thebigthinK12 and students are 

encouraged to share their ideas and thoughts on each club space. 

 

Special Education 

GGCA will serve students from special populations such as, but not limited to gifted and talented 
students, students attending schools designated as “needs improvement” under No Child Left 
Behind (NCLB), hospital and homebound students, homeless students, special needs students, “at 
risk” students, or those who are struggling academically and in need of an alternative choice for 
their public school education.  GGCA is in position to offer the Interactive Metronome Program, not used 
currently in many of the districts across the state, to improve the focus and attention span for students 
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specifically afflicted with ADD/ADHD diagnoses.  GGCA feels attention to this particular population will 
increase their performance abilities academically as well. 
 

Oversight/Identification/Recruitment 

The Director of Special Education is accountable for the academic achievement of Students with 
Disabilities (SWD) as well as for compliance with federal and state regulations. The Child Search 
Coordinator will use several strategies such as pamphlets, brochures, Child Find posters, Renada 
D’s, and fliers made available to parents in their native language to identify SWD’s and special 
needs. The process of how these strategies will be used is as follows: 
 

 Child Find posters will be placed in public buildings, doctor’s offices, etc. 
 Renada D fliers will be given to every school aged student to bring home to parents. 
 In October, post the Child Find announcement on the school or district website. 
 Use newsletters to post information 
 Parent workshops with outside agencies such as Bayoulands Families helping Families 

 
GGCA does not “actively” recruit SWD’s. We will rely on word of mouth, children finding activities, 
and parental request. Early Steps is another program that we will use to find students too young to 
be in school. 
 
The IEP team will make the final decision about students ability to receive adequate services at 
GGCA. The team consists of a general education teacher, special education teacher, 
parent/guardian, pupil appraisal team member, and an Officially Designated Representative (ODR). 
All of the members will be knowledgeable of the needs of the student. 
 
For students enrolling in the charter school who Enter with an IEP: 
 

 IEP Review: All families applying to Greater Grace Academy will be asked to disclose if their 
child has an IEP in place. During the enrollment process the Greater Grace Academy will 
review the existing IEP and take one of these actions: already have an IEP, Greater Grace 
Academy will follow this process: 

 If the IEP already reflects a PBL/technology environment, the student continues through the 
enrollment process with the existing, compliant IEP. 

 If Greater Grace Academy special education staff feels the student’s needs can be 
appropriately met in the least restrictive environment, but the IEP does not reflect such a 
placement, the student continues with the enrollment process, and within the first 30 days 
of school an IEP conference is held by Greater Grace Academy team to revise the IEP and 
document the student’s official change of placement. During the interim, the staff of Greater 
Grace Academy will continue to implement the student’s IEP submitted upon entry into the 
school. 

 If a student with an IEP from another parish in Louisiana transfers to a Greater Grace 
Academy, GGCA (in consultation with the parents) will provide FAPE to the child (including 
services comparable to those described in the child’s IEP from the previous parish-to the 
extent possible), until GGCA either— (1) Adopts the child’s IEP from the previous parish; or 
(2) Develops, adopts, and implements a new IEP that meets the needs of the student. 

 If a student with a disability who is receiving special education services pursuant to an IEP 
in another state transfers to Greater Grace Academy, the Greater Grace Academy staff in 
consultation with the parents of the student, provide the student with a FAPE inclusive of 
services, which are comparable to the services, described in an interim IEP. If determined 
appropriate, in accordance with applicable federal and state law, the Greater Grace 
Academy team shall continue to provide such a FAPE to the student until such time as the 
IEP team conducts an evaluation of the student and develops a new IEP for the student. 
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 Annual Reviews: The IEP team will facilitate annual reviews of the IEP including a review of 
student progress within the existing IEP, creation of new IEP goals; and obtaining parent 
consent for and approval of a new IEP, and provide a qualified administrator to oversee IEP 
meetings. 

 
For students enrolling in the charter school who DO NOT already have an IEP or a prior diagnosis 
for special education, Greater Grace Academy will follow this process: 
 

 Initial Identification Procedure: To ensure service for students entering Greater Grace 
Academy without prior diagnosis for special education, the Greater Grace Academy School 
Building Level Committee (SBLC) will regularly communicate with classroom, review 
teacher observations, assessment results derived from initial Universal Screening, unit 
Progress Assessments, Classroom Assignments, and other data to identify any students who 
may need special education services or support. 

 Pre-referral/Referral/Evaluation: The Greater Grace Academy staff will form a School 
Building Level Committee (SBLC). The SBLC will consist of at least a classroom teacher, the 
referring teacher, the special education coordinator, principal/designee, and parents. 

 
 The SBLC team will recommend a Response to Intervention (RtI) cycle to determine if the 

student’s needs can be met without the completion of a total referral. 
 The (RtI) process incorporates increasing intensities of instruction and/or intervention that are 

provided to students that directly targets their individual needs. 
 The classroom teacher(s) then implements suggested modifications, lesson adaptations, and 

alternative instructional strategies and monitors/records the student’s response to the 
instruction and level of success or difficulty with each intervention. (The RtI is driven by student 
performance data and must be fully documented by the classroom teacher.) 

 If after the determined RtI period, the student still continues to experience 
difficulties during the RtI treatment period, the teacher then refers the student to 
the committee to conduct a 504 evaluation. If the RtI process that the student has 
participated in produces sufficient data that suggest to the committee that that the 
student may have an exceptionality, the student will be referred for formal special 
education evaluation, 

 
Procedure for conducting a formal special education evaluation: 
1. The SBLC completes an official special education referral. The parent is notified of this 
referral. Parental consent for the student evaluation is obtained and the appropriate 
evaluations are arranged. Parents are sent a copy of 
2. Procedural Safeguards included in Bulletin 1508, R.S. 17:1941 et seq. within 10 business 
days following receipt of referral. 
3. Parent is invited to the multi-disciplinary SBLC meeting to review the assessment results. 
4. IEP Development: If as a result of evaluation the student is determined to have a disability, 
the IEP team, which is composed of an educational diagnostician and a certified school 
psychologist and/or personnel that is related to the specific disability, will schedule an IEP 
meeting at the school and the parents will be invited to attend. The IEP team’s goals are 
formulated with parental consent. The IEP is then implemented. Review and Revision of 
Eligibility 
 
Limited English Proficiency Services (ELL) 
LEP Identification 
GGCA will identify English Language Learners students during the initial enrollment process using 
the Child Find process. All students will be screen upon entry to the school. A home language 
survey, teacher observation and student language survey will be completed. The purpose of the 
screening is to identify who may need to receive additional instructional strategies and techniques 
to improve their English proficiency. 
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After initial screening, GGCA will administer a W-APT screener to accurately determine the level of 
needs for students who indicate a need to receive instructional strategies to improve English 
proficiency. 
 
Services for LEP eligible students will be provided in a timely manner and appropriate LEP plans 
will be established and maintained. 
 
ELL Instruction 
Greater Grace Charter School believes that “one size does not fit all”. By providing a blended 
compensatory – differentiated model, utilizing virtual teaching, on – site base teaching, and multi – 
media audio/visual technology rich interactive learning, we will systematically assist the Limited 
English Proficient students discover/ develop listening and reading comprehension as they build 
speaking and writing/language/comprehension skills. Our well – structured model, a 
differentiated learning environment that utilizes Cooperative Learning and Performance – Based 
Learning/Assessment each Limited English Proficient student can receive the maximum 
opportunity to connect, learn, master and apply academic, behavioral, and social standards. 
Because GGCA will implement a full – inclusion model (the ESL, general education teacher, and 
special education teacher will co – teach in the same cooperative learning lab setting), Limited 
English Proficient students will have access to the same connected teaching that is afforded to 
general education students. These learning experiences cover a range of interdisciplinary topics 
designed to help Limited English Proficient (LEP) students’ function in school and daily life. 
GGCA may have a small enrollment of Limited English Proficient students. However, in the event 
the students for whom English is a second language will be provided appropriate ongoing special 
assistance to develop English language skills and maintain academic growth. Small group, 
Individualized instruction occurs in all GGCA classrooms and all students utilize virtual K12 Inc. 
resources. Both learning methods are individually appropriate strategies used to developed 
language growth and academic content. We believe that the two methods blended within the same 
setting will provide greater opportunities for our Limited English proficient students to progress 
and excel. 
 
Although, GGCA will utilize the inclusion model as the primary methodology, self-contained 
programs will be provided where needed to meet students’ learning needs. The standards-based 
academic content will be taught using Compensatory Literacy – utilizing Cooperative Learning ESL 
strategies that are differentiated to make the content and performance expectations 
comprehensible to ESOL students. Examples of methodologies to be applied for ESL instruction include 
the following: Language experience approaches; Cooperative teaching and learning; Multi-sensory 
activities; Language drills; Dramatizations; Taped stories for listening centers; Visual aids; 
Brainstorming activities; Simplification of text; Follow-up guided reading activities; Predictable stories; 
Questioning techniques; Highlighting text. 
 

Exiting 

Limited English Proficiency students are initially identified and then exited from the program in 
accordance with the Louisiana Department of Education‘s English Language Learner Program 
Handbook, 2005 and Bulletin 111, Chapter 40. 
GGCA will re – administer a W-APT screener (used during initial screening) to accurately determine 
the level of growth/readiness for students exiting the program. 
 

Certification 

The GGCA will employ teachers who are ELL or bi –lingual certified. These teachers co-teach within 
on-site Classroom Learning Labs. 
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Professional Development 

GGCA will provide professional development to train all teachers on best practice strategies used to 
instruct ELL students. GGCA will support parent involvement through translation of materials to 
improve communication between the school and the parent, use of web – based parent support 
groups, and use of parent training through virtual and face – to – face meetings. 
 

 

Instruction 

Our focus on compensatory literacy (filling gaps) within differentiated learning practices of 
cooperative learning and performance – based learning/assessment will positions teachers to teach 
and students to master and apply academic, behavioral, and social standards. This approach will 
enable GGCA to address the educational needs of student subgroups, learning styles, and 
performance levels and allows us to implement a full – inclusion model. Students with Individual 
Education Plans (IEPs) have access to the same connected teaching that is afforded to general 
education students. GGCA will encourage families who desire to place their children within a 
connected, inclusive setting to consider enrolling. GGCA will serve any student from special 
populations within St. James Parish community regardless of the nature or severity of the 
disabilities. 
 
Therefore, effective instructional time for student with special needs will be accomplished, other 
than modifications and accommodations, utilizing a similarly aligned and rigorous grade 
appropriate CCSS standards, cooperative learning strategies, and performance – based learning 
strategies as used with the general education student populations. This will allow students with 
special needs enrolled in GGCA that are classified as LAA2 to easily transition from LAA2 to the 
Common Core State Standards. 
 
 
Students with special needs, no matter their performance levels, will also have personalized 
“Individual Improvement Plans” based on their unique needs. Both IEP and IIP will be upheld 
and fulfilled. Students with special needs will be able to focus on foundational and higher order 
skill development in the areas of reading, writing, and mathematics within a Differentiated learning 
environment that utilizes Cooperative Learning and Performance – Based Learning/Assessment. 
(Barley et al., 2002; Gillies & Ashman, 2000; Slavin & Madden, 1989) Within this blended 
environment, students will be able to engage in learning, develop cognitive structures, self – assess, 
self – monitor, and most importantly, learn “how – to – learn” strategies within contextually 
meaningful experiences. 
 
GGCA will deliver the full continuum of special education and related services (speech- language, 
occupational or physical therapy.) GGCA will secure psychologist, counselor, and therapist through 
independent contractors. GGCA’s enrollment of students with special needs will compare with the 
average percent enrollment of special need student enrollment within the St. James Parish School 
Public School System. 
 
Students with disabilities will be provided the following services: 

 quality virtual and on – site based quality teaching within a restructured, cooperative 
environment where all students can learn 

 Individualized instructional implementing accurate/ aligned assessment practices. 
 focused attention to meet affective and cognitive domain needs 
 application of data dashboards and performance – based instructional/assessment 
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practices immediate access to performance mastery levels and immediate, individualized 
feedback instructional support and acceleration. 

 empowered/equipped to identify strengths and needs, reflectively self – assess, and use 
performance assessment data to make immediate adjustments, corrections, and/or 
extensions 

 daily participation in IMPACT 
 participation in the Response-to-Intervention and Response-to-Instruction 

 
The special education teacher and the general education teacher actively co – teaches and 
instructs all students within our compensatory literacy, differentiated model. To ensure that there 
is an increase in performance and attainment of proficiency of students with disabilities, the GGCA 
staff will: 
 

 Participate in daily planning and communication between "general" and "special needs" 
staff 

 Provide adequate supports and services for the student 
 Provide well-designed individualized education plans that identify specific accommodations, 

modifications, and goals for each student 
 Actively participate in collaborative professional development (general and special educators 

alike) 
 Use scheduled time to plan, meet, create, and evaluate the students together 
 Utilize student performance results and needs to reduced class size based on the severity of 

the student needs (Small group based on need) 
 Commit to professional skill development in the areas of effectively implementing cooperative 

learning, peer tutoring, adaptive curriculum 
 Commit to collaboration with parents and create/sustain family-school partnerships 
 Develop programs for students based on student need and provide targeted support within 

Response-to-Intervention, Response-to-Instruction, IMPACT, Allowing Direct Participation of All 
Students, and Committing to Implementing Evidence – based Learning and Moving 
Each Student to Mastery of Common core State Standards 

 Commit to implementing a blended teaching approach that focuses on student learning and 
performing at proficient levels. 

 Commit to implementing the compensatory literacy process within differentiation with a 
goal of moving students to proficiency within the full inclusion setting and/or the least 
restrictive environment for students 
[Allen, K. E.; Schwartz, I. (2000); (Tapasak 216); Scheyer et al. (1996); Bowe, Frank. (2005)] 

 

Scheduling Adjustments 

The compensatory, differentiated model GGCA has chosen provides the ability to integrate 
flexibility within the daily schedule of student with special needs and general education student. 
Classrooms at GGCA are learning laboratories. Each day students move from virtual teacher, 
technology assisted learning to, on – site teacher cooperative learning groups. Our model allows for 
flexibility and adjustments to be integrated in the daily schedule as needed. 
Ensuring Discipline Data the GGCA’s School Building Level Team as well as the GGCA’s School 
Leadership team will review school – wide discipline data on a monthly basis. The Special Education 
Director will monitor all disciplinary data of special education students. 
 


